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The article examines the intentional and step-by-step process of surveying English scientific literature in the modern didactic
paradigm as a stage of scientific work at a higher school. The authors focus on acquiring students’ research competence
in the choice and scientific processing of foreign language texts to implement successful professionally oriented foreign language
communication required for continuous self-improvement and career growth.
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This paper aims to present the results of the research that lead to identifying sets of communication skills for both
academic and business English courses for a business school. The authors conducted the needs analysis survey that
predetermines the revision and redesigning of communication courses provided for students at both Bachelor’s and
Master’s degree level. The survey reveals the communication needs identified by three target groups: students, aca-
demics, and corporate partners. The latter group of stakeholders enabled the researchers to discover emerging
competencies to be factored in the communication programmes development. The research methods applied are
participant observation, questionnaires, and criterion-referenced performance tests. The researchers use the genre
of presentation, which is representative in both academic and business communication. It provides them with an ex-
emplary set of communication skills for needs analysis. This research has specified academic and business commu-
nication skills that will foster the logic of their development through a set of new academic and business communi-
cation skills programmes and facilitates understanding the principles for their redesigning and revision.

Key words and phrases: needs analysis; academic and business communication; presentation skills; skill gaps;
programme design.
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COMMUNICATION SKILLS ACQUISITION AT BUSINESS SCHOOL.:
ACADEMIC AND PROFESSIONAL NEEDS ANALYSIS
FOR COMMUNICATION SKILLS PROGRAMMES DEVELOPMENT

Introduction: programmes’ modernization at business school

The ongoing changes in global market competitive principles and changes in higher education standards on both
national and international levels create new opportunities as well as new challenges for the faculty responsible
for designing new language and communication programs, developing and maintaining new approaches to their im-
plementation. Business education is one of the fastest changing sectors of higher education at large, thus programme
modernisation underlies the success of a business school, its faculty, and alumni.

For the Languages for Academic and Business Communication Department at Saint Petersburg State University
(hereafter referred to as the LABC SPbU), the year of 2014 was the beginning of new programmes’ development.
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The result of this development was a set of new programmes with a skill-focused approach, which enable students
to develop their academic and business English communication skills.

The factors behind the shift from a topic-based approach to a skill-focused approach are as follows:

1. The student factor: the increased level of students’ English language proficiency (60% — level B2 upon en-
rolment) leads to the consequent changes in students’ needs and perspectives in terms of language and communica-
tion proficiency.

2. The Graduate School of Management at Saint Petersburg State University (the GSOM SPbU) factor: the school
identifies internationalisation as one of the leading features for both educational programmes and career opportunities
for its graduates.

3. The corporate partner factor: there emerge new competencies that corporate partners require from graduates
of the GSOM.

4. New trends in the design of language programmes from around the world.

These factors together led the LABC Department Research and Development Group to the initiation of a project
aimed to develop new programmes in academic and business communication. One of the main obstacles for the pro-
ject implementation was the lack of proper research on business students’ needs. Our task was to research into
the needs perspectives with the help of our multiple stakeholders and define the critically important set of skills
for academic and business communication to be incorporated into the programmes.

In 2014, we started an investigation into students’ needs from the following three perspectives:

- Students’ perceptions of their own needs.

- Academic staff’s perceptions of students’ needs.

- Employers’ expectations concerning the GSOM graduates’ professional competencies and skills.

This paper outlines the process, procedures and outcomes of the research conducted.

The aim of the research was to describe an adaptable approach to language and communication programme design
and revision based on: 1) the three-pronged analyses of undergraduate and graduate students’ needs identified by em-
ployers, academics and the students themselves; 2) the oral communication skills revealed and specified in this research.

Literature Review

The nature and role of needs analysis as a key element of a language course design has been in focus over the last
three decades. Needs analysis is related to the subject of needs (user), the character of needs (use, lack, key asset),
and the object of needs (language, skills, situations) [1]. Recognizing its pivotal role as the means of ‘collecting and
assessing information relevant to course design’ [2, p. 4], we consider needs analysis to be a necessary pre-requisite
for the design and revision of business and academic communication programmes.

Needs analysis also becomes an ongoing, active process as an element feeding back into various stages of the cy-
cle [5], which encompasses curriculum design, materials selection, methodology, assessment and evaluation. The in-
formation obtained from a needs analysis is used in determining and refining the content and method for the course
being developed [7].

Although there is no single approach to needs analysis which can be ‘a reliable indicator of what is needed
to enhance learning’ [6], the current study relies on two complementary aspects in this process, namely ‘present situa-
tion analysis’ [8] and target situation analysis.

Present situation analysis (thereafter PSA) demonstrates students’ communication skills at the beginning
of the course. Hutchinson and Waters (as cited in [4]) refer PSA to learners’ ‘lacks’ and ‘wants,” estimating strengths
and weaknesses in language and communication skills as well as their learning experience. Otherwise, ‘lacks’ and
‘wants’ represent learners’ perceptions of their current needs.

Target situation analysis (thereafter TSA) focuses on the identification of the tasks, activities, and skills needed
in academic and business contexts which learners will be using. Robinson claims that ‘one is likely to seek and find
information relating to both the TSA and PSA simultaneously. Thus needs analysis may be seen as a combination
of TSA and PSA’ (cited in [1, p. 9]).

So we define learning needs as the gap between learners’ current proficiencies and ambitions, and their future
roles and the communication skills and knowledge needed to perform competently in academic and business contexts.

Applying multiple stakeholder perspective [9], which is recognized as an effective approach [3], needs may be in-
vestigated from the teachers’, the learners’ and the employers’ perspective. This approach seems effective as it gives
a comprehensive overview of the issue. If learners and teachers are able to identify their own academic communica-
tion needs, the perception of business communication skills by executives indisputably serves as a prerequisite for the
design and / or development of a communication skills course. The scope of business communication needs may
range from ‘participation in meeting and team projects’ to ‘engaging in small talks and professional interaction’.
Namely, language activities ‘in the social sphere of workplace communication’ as well as ‘occupational and profes-
sional language competency’ ought to be taken into account while designing a new language programme [7].

We consider the multiple stakeholder approach an effective way to investigate needs from different perspectives.
This enables us to reveal skill gaps in delivering an effective academic and / or business presentation. The research relies
on the genre of presentation taught in both academic and business English communication courses, thus, allowing us
to objectively evaluate students’ present competencies and project perspective ways of developing communication skills.

Research Questions

1. What are the skill gaps that students have in delivering academic and business presentation as reported
by students, academics, and employers?
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e What skills do the three groups of respondents perceive the most important for effective academic and busi-
ness presentation delivery?

e How do students, academics, and employers evaluate the presentation delivery skills demonstrated by GSOM
students?

2. Which skills for academic and business presentation should be incorporated into programmes on academic
and business communication skills for GSOM students?

Methods

Participants

The respondents for this study are undergraduate and graduate students, the faculty of the LABC Department and
corporate partners of the GSOM. These groups were selected in order to get comprehensive information on how stu-
dents, faculty and employers perceive the academic and professional needs of the business school’s students.

The first group of respondents is comprised of 142 undergraduate and graduate students who have international
academic experience gained at business schools — partners of GSOM: in Europe (HEC-Paris School of Management,
Stockholm School of Economics, University of St. Gallen), emerging markets (Tsinghua University School of Eco-
nomics and Management, Indian Institute of Management in Calcutta, COPPEAD Graduate School of Business,
Federal University of Rio de Janeiro), and Canada (McGill University).

The group of the LABC Department’s faculty is represented by 17 teachers of academic and business English
communication courses that makes 100% of the LABC faculty. The GSOM corporate partners’ profile is comprised
of 37 participants, including line managers and specialists of human resources departments (see Appendix 1).

Procedures

The information regarding the perceived needs and developed presentation skills was collected using these three
methods: questionnaires, participant observations and criterion-based performance tests.

The aim of the questionnaires was to find out the perception of needs and thus identify skill gaps in giving aca-
demic and business presentations. The questionnaires for each group of respondents included the two target ques-
tions and the responses were received anonymously.

The following questions were included in the questionnaires for academic representatives, corporate partners and
students:

Academic representatives:

1) Which skills are the most important for effective presentation delivery in an academic / business context?
Rate their importance from 1 (unimportant) to 5 (very important).

2) Rate the development of these presentation delivery skills of your 1% year / 3™ year students according
to the scale provided: fully developed (5), developed (4), acceptable (3), needs a lot of training (2), not developed (1).

Corporate partners:

1) Which skills are the most important for effective presentation delivery in a business context? Rate their im-
portance from 1 (unimportant) to 5 (very important).

2) Evaluate the presentation skills of GSOM graduates working in companies according to the level required
in the professional arena. Rate their development according to the scale provided: fully developed (5), developed (4),
acceptable (3), needs a lot of training (2), not developed (1).

Students:

1) Identify the strengths of the academic presentation you delivered during the inclusive education semester
at the business school. Did you get any feedback regarding your presentation from the panel?

2) Which presentation skills were not fully developed and prevented you from delivering an effective academic
presentation?

Participant observation was aimed at assessing the development of skills using criterion-based performance tests
while attending in-class presentations. These two methods were used together by the faculty members to assess stu-
dents’ skills of academic and business presentation delivery.

Two types of needs analysis were carried out: academic and professional. Academic needs analysis is based on
the observation of academic presentations (by the GSOM undergraduates) using a criterion-referenced performance
test; and the data gathered from the questionnaires of the LABC Department faculty and the students who completed
their studies at GSOM partner business schools.

The professional needs analysis is based on the observation of business presentations (Master’s programme par-
ticipants) using a criterion-referenced performance test; and the data gathered from the questionnaires of GSOM
corporate partners and the faculty of the LABC Department.

Instrument

The importance of skills for effective presentation delivery

The first aim of the questionnaire was to gather data on the importance of skills needed for delivering effective
academic or business presentations. The tables below show academic presentation skills evaluated by students and
faculty members in terms of their mean importance rating (Table 1) as well as business presentation skills evaluated
by corporate partners and faculty members (Table 2). Depending on the specificities of the respondents’ group,
the skills rated were separated into two groups: non-variable skills and variable skills. The former make basic
or ‘foundation’ presentation skills, which are common for all respondents’ groups, while the latter are context specific.
Variable skills are given in italics in both tables.
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Table 1.

Importance of skills for an effective academic presentation delivery

Students’ perspective Faculty members’ perspective
Skills Average | Standard Skills Average | Standard
perception | deviation perception | deviation

¢ Organise a presentation structure 4.7 0.71 e Organise a presentation 4.9 0.33
e Maintain audience rapport 4 0.80 structure
e Manage the content 3.9 0.83 e Maintain audience rapport 4.7 0.43
of a presentation e Manage the content 4.7 0.40
® Maintain a reasonable pace 3.7 0.85 of a presentation
of delivery, understand various o Use visual aids effectively 4.4 0.86
accents in spoken English e Use academic and 4.2 0.43
e Use academic and professional 3.7 0.30 professional vocabulary
vocabulary o Use referencing 3.5 1.09

Regarding business presentation, it is essential to take into account the specific contexts with which the two
groups (Table 2, corporate partners and faculty members) evaluate business presentations — real-life professional
situations in the workplace and business simulations in an academic context.

Table 2.

Importance of skills for effective business presentation delivery

Corporate partners’ perspective Faculty members’ perspective
Skills Average | Standard Skills Average | Standard
perception | deviation perception | deviation
e Organise a presentation structure 4.4 0.87 ¢ Organise a presentation 4.7 0.69
e Manage the content 43 0.90 structure
of a presentation e Manage the content 4.5 0.7
o Adhere to corporate culture norms 4.0 0.93 of a presentation
o Answer audience questions 3.9 0.96 e Maintain audience rapport 4.5 0.7
e Maintain audience rapport 3.8 0.98 o Use high impact 4.2 0.82
e Demonstrate time management 3.5 0.91 techniques
skills o Use professional 3.6 0.85
vocabulary
o Use visual aids effectively 3.5 1.2

Evaluation of skills” development

The second aim of the questionnaire was to gather data regarding presentation skills’ development, whilst
at the same time identifying existing skill gaps observed by students, faculty members, and corporate partners
in presentation delivery. Given below are the results of the questionnaire of GSOM students who were asked
to identify their own strengths and skill gaps in academic presentation delivery (Table 3) and the faculty’s perspec-

tive on the development of these skills (Table 4).

Table 3.

Strengths and skill gaps identified by students

Strengths

Skill gaps

Manage the content of a presentation (53%)
Organise a presentation structure (13%)

Apply critical methods of analysis (13%)

Use visual aids effectively (7%)

Work collaboratively or work in a team (7%)
Understand various accents in spoken English (7%)
Participate in a group discussion (7%)

Plan a text for presentation (7%)

Maintain audience rapport (40%)

Maintain a reasonable pace of delivery (33%)
Understand various accents in spoken English (27%)
Organize a presentation structure (13%)

Use academic and professional vocabulary (13%)
Manage the content of a presentation (0%)

Corporate partners evaluated the oral communication skills of GSOM graduates currently working in companies
according to the level required in the professional arena. Likewise, faculty members appraised the performance
of 3" year undergraduate students to rate their business presentation delivery skills (Table 5).



13.00.00 [Meparornyeckue Hayku 201

Table 4.
Development of presentation delivery skills
Faculty members’ perspective
Skills Average perception Standard deviation
o Use visual aids effectively 4.2 0.66
e Organise a presentation structure 3.7 0.66
e Manage the content of a presentation 3.5 0.71
e Use academic and professional vocabulary 3.5 0.5
e Maintain audience rapport 34 0.86
e Use referencing 3.1 1.05

Table 5.
Evaluation of skills for effective business presentation delivery
Corporate partners’ perspective Faculty members’ perspective
Skills Average Standard Skills Average Standard
assessment | deviation assessment | deviation
e Organise a presentation 3.6 1.12 o Use visual aids effectively 4.5 1.0
structure e Organise a presentation 4.0 0.7
o Adhere to corporate culture 3.6 0.94 structure
norms e Manage the content 3.7 1.2
o Answer audience questions 3.6 0.98 of a presentation
e Manage the content 3.5 0.87 e Maintain audience rapport 33 0.9
of a presentation o Use professional 33 0.9
e Maintain audience rapport 34 0.95 vocabulary
e Demonstrate time management 3.0 0.95 o Use high impact techniques 3.1 1.0
skills
Results

Academic presentation skills

The results of the survey conducted among faculty members and GSOM students regarding the importance
of skills for effective presentation delivery (see Tables 1, 3 and 4) reveal that both groups of respondents have
reached a consensus on their importance rating. As can be seen in Table 1, all of the basic skills were ranked in the same
order of importance: from ‘organizing a presentation structure’ (rated the highest) to “using academic and profes-
sional vocabulary’ (rated the lowest). This implies that there is no conflict of opinions between the two groups
of respondents and the data collected can be easily compared. In spite of this consensus, however, it is clear that fac-
ulty members tend to give these skills more importance than students (each skill was rated 0.2 - 0.8 points higher).

Apart from ‘organising a presentation structure’, which was almost unanimously recognised as critically im-
portant for effective presentation delivery by the majority of respondents (M=4.7 and 4.9), another highly appreciat-
ed skill is the skill of ‘maintaining audience rapport’ (M=4 and 4.7). As for the least important skills, in addition
to the above-mentioned ‘using academic and professional vocabulary’, the lowest rating was given to ‘maintaining
a reasonable pace of delivery’ and ‘understanding various accents in spoken English’ (M=3.7) followed by ‘using
referencing’ (M=3.5). Regarding the latter skill, it is important to mention that a high standard deviation (SD=1.09)
implies that there are two distinct categories of teacher: those who recognise the crucial importance of this skill
(rating 5), and those who consider it to be of moderate importance (rating 3).

The analysis of the data in Table 3 shows that while giving their presentation in overseas business schools, half
of the students perceived themselves as being efficient at managing the content of a presentation effectively. However,
there is no strong evidence that students are fully aware of what contributed to this success as only 13% of them at-
tributed it to their ability to ‘justify data’, ‘provide critical analysis’, and ‘apply new methods of analysis’.

Questions aimed at gathering data with reference to presentation skills’ development, demonstrated that
40% of the students had problems with ‘maintaining audience rapport’. The second most frequent answer was ‘main-
taining a reasonable pace of delivery’ (33%). 27% of the students mentioned the problem of ‘understanding various
accents in spoken English’, which can be explained by the fact that for the majority of them it may have been the first
serious experience of public speaking in an overseas academic environment and meeting the challenge of compre-
hending a different accent. Thus, this deficiency has become more noticeable. It should also be noted that only
13% of the students did not experience any problems with presentation delivery.

It was also discovered that not all the students were provided with the feedback from a panel on the effectiveness
of their presentation. Therefore, we can assume that students’ appreciation of their skill gaps is based on self-evaluation
only, and some of their needs might be still unrecognised by them.

Faculty members who evaluated the development of their students’ communication skills (see Table 4) highlighted
that most of the skills (5 out of 6) are developed at an ‘acceptable’ level as most of them received rank 3. Thus, ac-
cording to the data presented, the only skill that 1* year students have at a ‘developed’ level (rank 4) is ‘using visual
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aids’ (M=4.2). It was rated the highest with ‘organizing a presentation structure’ in second place (M=3.7). The skills
that need training the most, according to the faculty members, are ‘maintaining audience rapport’ (M=3.4) and ‘using

referencing’ (M=3.1).

The observation of academic presentations delivered by 4™ year undergraduate students in their native language
enabled us to make a more detailed list of sub-skills students have difficulties with.

Table 6.

Undergraduate students’ difficulties in academic presentation delivery

Skill

Sub-skill

Difficulties

Organise a presentation
structure

Complete each part

of the structure with
the necessary type

and size of information

The length of presentation parts was irrelevant (long introductions,
short bodies and conclusions); it meant that the students could

not complete each part of the structure adequately and the
presentations were not well-structured as a result.

Use academic and

Use relevant academic

The lack of awareness regarding academic register and

professional vocabulary | language the subsequent use of everyday language instead of academic one.
Use visual aids Use graphs and diagrams Students could not underline necessary information using diagrams
effectively professionally and graphs; incorrect sizing and formatting rendered visual aids

unreadable for the audience.

Manage the content
of the presentation

State the aims and objectives,
main points and outcomes
of the research clearly

Students could not provide the audience with clear information;
their conclusions were often irrelevant (did not correspond
to the research aim).

Maintain audience Respond appropriately Students did not welcome audience questions.
rapport to audience questions
during the Q&A session.

The aforementioned sub-skills being underdeveloped resulted in the audience’s difficulty getting a full under-
standing of the content presented.

Business presentation skills

The results of the questionnaire conducted among faculty members and corporate partners reveal that both
groups of respondents were in agreement on the importance rating of the two oral communication skills for effective
business presentation delivery (Table 2) — ‘organise a presentation structure’ and ‘manage the content of a presenta-
tion’ (the average perception, that is >4.0, accounts for being important).

The importance of ‘organise a presentation structure’ for an effective business presentation received the highest
rating of 4.7 and 4.4 by faculty members and corporate business partners respectively.

The indicators of importance of ‘manage the content of a presentation’ skill (M>4) serve as another measure
of an effective business presentation.

It turned out that business executives rate ‘maintain audience rapport’ as a moderately important skill (M=3.8), where-
as academics tend to attach greater importance to it (M=4.5). Presumably, delivering a clear message during a presentation
implies keeping one’s audience focused at the same time for executives, which explains their rather low evaluation
of the ‘maintain audience rapport’ skill. As for the least important oral communication skills, faculty members gave a low
rating to ‘use visual aids effectively’ and ‘demonstrate time management’ skills (both have M=3.5), yet the former has ra-
ther high standard deviation (M=1.2). This means that 50% of the teachers believe that the skill of using visual aids appro-
priately in a presentation must have been already developed by this stage, while the other half continue to pay attention
to its importance. Attributing a low rating to ‘demonstrate time management’ seems unexpected and infrequent in profes-
sional situations. A possible reason is that a valuable discussion can last more than the time allocated to it.

Analysing the data gathered on the oral communication skills evaluation of GSOM graduates working in compa-
nies, altogether, graduates receive lower ratings than undergraduate students. However, the average assessment
changes slightly concerning the skills of ‘organise a presentation structure’, ‘manage the content of a presentation’,
and ‘maintain audience rapport’.

Corporate partners are almost consistent in assessing the aforementioned skills: ‘organise a presentation structure’
(M=3.6), ‘manage the content of a presentation’ (M=3.5), and ‘maintain audience rapport’ (M=3.4) in spite of the lack
of consensus evaluating ‘organise a presentation structure’ skill (SD =1.2). In other words, not all GSOM graduates can
transfer this skill to fulfil their job-related tasks effectively. The business executives’ assessment fluctuates from fully
developed (25.9%), developed (37%), acceptable (18.5%), needs a lot of training (14.8%) to not developed (3.7%).

As for the faculty members, they reached a consensus (SD <=1.0) on the assessment of ‘organise a presentation struc-
ture’ (M=4.0) and ‘maintain audience rapport’ (M=3.7). In contrast, their evaluation of ‘manage the content of a presenta-
tion’ (SD=1.2) ranges from fully developed (37.5%), developed (25%), acceptable (25%) to even not developed (12.5%),
which could be explained by the lack of clear understanding of this assessment criterion among the faculty members.

In contrast, the ‘use visual aids effectively’ skill (M=4.5) received the highest rating in the evaluation of oral com-
munication skills, which signifies that the majority of the 3" year undergraduate students (62.5%) have fully developed
the skill, yet the teachers are not unanimous in their assessment (SD =1.0). In fact, 25% of the students have already de-
veloped this skill, while students of fair performance in English (12.5%) demonstrate the ‘acceptable’ use of visual aids.

To summarize the findings of the ‘present situation analysis’ [8], it is worth mentioning that 14.3% of the corpo-
rate partners pointed out that GSOM graduates need pre-service training in how to deliver an effective professional
presentation.
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The above-mentioned skill gaps were also observed during four days of business communication skills seminars
for GSOM graduate students. 19 presentations delivered by 81 students were evaluated to reveal the level of devel-
opment of the same set of six oral communication skills for academic and business presentation delivery.

Among the main skill gaps for effective business presentation delivery we identified the following sub-skills’
deficiencies.

1. Structuring a presentation: imbalance in content allocation. The tendency not to deliver the main message
at the beginning of the presentation leads to audience’s confusion or lack of interest. The presenters fail to facilitate
rapport while addressing the target audience.

2. Ability to convince the audience: failure to persuade the audience as credible and reliable decision-makers.

3. Poor techniques of establishing reaction-provoking contact with the audience.

These skill gaps make it all the more probable that the audience’s expectations of the presentation will not be met.

Discussion

Academic Presentation

Comparing the results of the questionnaires aimed at identifying the students’ academic needs and their skill
gaps in delivering academic presentations, we have identified a set of skills that needs to be emphasised when plan-
ning a further development of the course programme. Among these skills are the following:

e ‘organise a presentation structure’ since only 13% of GSOM students described it as their strong point and
13% identified it as one of their skill gaps. The faculty members who evaluated the development of this skill among
first year GSOM students agreed that it is developed at an ‘acceptable’ level only (rank 3.7);

e ‘maintain audience rapport’ as none of the students described it as their strong point compared with 40% who
identified it as one of their skill gaps. The faculty members confirmed that students do not have this skill developed
at a satisfactory level (rank 3.4);

e ‘maintain a reasonable pace of delivery’ and ‘understand various accents in spoken English.” These are
of moderate importance (rank 3.7) according to the students’ perspective, but as many as 33% and 27% of them
identified these skills as their skill gaps. Only 7% mentioned that they were their strong points.

Business presentation

Based on the findings from the questionnaire, we evaluated the information about the learners’ needs — the target
situation analysis and the present situation analysis concerning GSOM undergraduate and graduate students’ oral
communication skills for an effective business presentation delivery.

Employing the above-mentioned methods, we identified and specified the academic and professional needs,
which make up the prerequisites for programme design.

Overall, at this stage of the findings qualitative analysis, we can identify the skill gaps in oral communication
skills for effective business presentation delivery.

Thus major oral communication skills® deficiencies of GSOM 3™ year students refer to ‘organize a presentation
structure’ (SG=0.7), ‘manage the content of a presentation’ (SG=0.8), and ‘maintain audience rapport’ (SG=0.8),
which results in possible negative effects, which can lead to a communication breakdown in professional situations.
For example, we consider that the inability to manage the content of a presentation is caused by not maintaining an
appropriate balance between known and new information. As a result, this leads to the audience losing interest.
Moreover, failure to produce a feasible solution to a communication task can also contribute to a loss of audience
interest in a presentation.

Consequently, there should be specified a set of oral communication skills and sub-skills essential to the delivery
of an effective academic and / or business presentation.

The present research disclosed that while delivering an academic or business presentation, GSOM students en-
counter similar difficulties, which arise because of their ‘lacks’ [4] in some critically important communication
skills. To help students overcome these skill gaps, certain changes should be made in the course programs, which are
mainly aimed to put special emphasis on the development of the communication skills students have difficulties with.
The detailed set of skills to match academic and professional needs that we consider to incorporate into the course
program is given below.

Presentation skills

1) Organise a presentation structure

Sub-skills

Introduction

- introduce the topic (research question) clearly;

- state purpose clearly and early on in the presentation;

- provide an overview of the presentation;

- introduce group members.

Main body

- present information in a logical and interesting sequence with explanations and elaboration;

- maintain an appropriate balance in content allocation;

- use discourse markers and cohesive devices for effective transitions;

- summarise information selected from different sources with good reasoning.

Conclusion

- summarise the main points to match the conclusion with the purpose stated in the introduction;

- deliver the outcome or result of the task.
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2) Manage the content of a presentation

Sub-skills

Communication task is completed

- produce the content and extent of the presentation consistent with that of a communicative task;

- keep the message simple;

- thoroughly elaborate on the topic of the presentation.

Content management

- express ideas clearly in spite of the subject’s complexities;

- support statements with facts;

- give appropriate examples, illustrations, statistics;

- use well-selected information, avoiding ambiguous or unclear statements;

- describe, analyse and synthesize data, ideas and information correctly and effectively;

- make a clear distinction between information and data.

3) Maintain audience rapport

Sub-skills

Establish audience rapport

- adapt to a specific audience;

- show awareness and knowledge of the audience;

- gain immediate attention in an appropriate manner (understand an audience’s expectations);

- create introductions that ‘hook’;

- establish response-provoking contact.

Keep contact with the audience

- keep the audience focused on the topic;

- use contact-setting techniques (checking understanding, reformulating, etc.);

- maintain effective communication with the audience (show enthusiasm, voice, tone, energy);

- use good posture, natural gesturing, controlled movement;

- end with a memorable statement;

- check understanding of questions from the audience by paraphrasing;

- provide adequate answers;

- check if the audience have given a satisfactory response;

- demonstrate a depth of commentary.

4) Maintain a reasonable pace of delivery

Sub-skills

- avoid being too slow and halting, or too fast and nervous;

- be audible in all parts of the room, and to all members of the audience;

- speak clearly and fluently;

- articulate clearly, with proper volume and a steady rate;

- speak with ease and little hesitation.

We got a comprehensive picture of needs analysis as a result of evaluation of presentation skills in different con-
texts, academic and business, in different languages, English and Russian, in different target groups — students, aca-
demics, and employers. The evaluation of presentations in Russian has become a strong benefit of our research;
it effectively helped to point out presentation skills per se apart from being a foreign language constituent.

We assume that students develop a basic set of presentation skills in academic contexts consequently, starting
a course of business communication that is taught as a next stage, students acquire a set of context-specific presenta-
tion skills, thus expanding the initial set of basic ones.

The development of the abovementioned communication skills implies a cyclical gradual process of training them
in both academic and business contexts.

A further step of the research implies ranking the identified oral communication skills hierarchically on a simple
to complex basis to incorporate them into the programmes organised by the LABC Department: Academic English
Communication Skills: a basic course; Academic English Communication Skills: subject-specific; and Business
English Communication Skills.

In the context of realising communication programmes, an academic presentation is to be trained and delivered
prior to a business one. We should take into account that the difficulties we identify when students perform academic
presentations can occur when a business presentation becomes a focus of evaluation. Students tend to demonstrate
the same gaps that were spotted in a specific context (e.g. academic) on performing in another context (e.g. busi-
ness). For example, if effective ‘time-tuning’ is identified as an important skill in academic presentations, this skill
becomes necessary in business presentations. The skill of effective timing has even become a rule of corporate cul-
ture that students should become aware of.

There appears to be a limitation of the study that is connected with the interpretation of the term ‘business presen-
tation’. By business presentation in this research we mean a presentation based on some general communication prin-
ciples which are more or less typical of all types of business presentations regardless their purpose, i.e. to inform, per-
suade, build goodwill, etc., or their business context, i.e. sales results presentation, new product launch presentation,
etc. However, the set of communication skills needed to perform successfully in each type of presentation might
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vary to some extent, and, therefore, the lacks business graduates face when delivering them might vary as well.
However, this study sought to find out only a set of general business communication skills that the majority of busi-
ness graduates need to have to do their job well.

Another limitation deals with the perception of lacks and needs in academic communication identified by those
students who reported in their questionnaires that during an inclusive learning semester abroad, the panel did not al-
ways provide feedback on their presentation performance. This means that the students’ assessment of their strengths
and weaknesses was sometimes based on self-evaluation only and we assume, therefore, that some of the needs have
remained unrecognized by them.

Conclusion

The data from the multiple stakeholder questionnaires and the criterion-based performance tests have revealed
anumber of programme development tasks, which need to be considered, as they offer significant implications
when introducing programme development.

First, the three-pronged needs analysis that enables researchers and designers to gain insights into the specific
needs concerning the academic and business communication skills. Regular needs analysis is to become a standard
procedure for the further programme development.

Second, regular assessment of communication skills gaps can provide a comprehensive and objective picture
of what sets of skills at macro level and sub-skills at micro level should be incorporated into the academic and busi-
ness communication skills programmes. Thus, the findings of this study revealed communication skill gaps that pre-
vent the students from effective academic and business presentation delivery.

These findings underlie our decision to introduce a priority scale for teaching the identified communication skills
tailored to specific academic and professional needs. The research results empowered the program designers to use
these principles of communication skills programmes development as opposed to generic teaching suitable for all
cohorts of students. It is imperative for teachers of academic and business communication to explicitly teach stu-
dents those skills and sub-skills in which the gaps were identified, i.e. structuring a presentation, establishing and
keeping contact with the audience, managing the content of a presentation effectively, using appropriate pace of de-
livery, etc. By practicing these skills in language classrooms students will be able to effectively transfer them later
into real-life academic and professional communication tasks context.
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Appendix 1.

Corporate partners’ profile GSOM corporate partners who completed questionnaire

Company Number of respondents
IBM East Europe / Asia 11
JTI «Iletpoy» 10
The Boston Consulting Group 3
A.T. Kearney
ALT Research & Consulting
Metro Cash & Carry
Heineken
Citibank
LVMH P&C
Coca-Cola Hellenic
St. Petersburg Technopark OJSC
Gazprom Export llc
Baltika Breweries
Russian Railways
Unilever
EMC
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®OPMHUPOBAHUE KOMMYHHUKATHUBHBIX HABBIKOB " YMEHH? B BU3HEC-IIKOJIE:
PA3PABOTKA ITPOI'PAMM KOMMYHUKAILIMU HA AHTJIMUCKOM SA3bIKE .
HA OCHOBE AHAJIM3A AKAJEMHUYECKHUX U TPOPECCHUOHAJIBHBIX IOTPEBHOCTEHN

OpJioBa Enena BiaagumupoBHa, K. ICHX. H.
MapreinoBa TaTbsina AjleKcaHIPOBHA, K. NIE]. H., JOLUEHT
T'oman KOausa BajnenTuHOBHA, K. II€. H., JOIEHT
3apyukas Exatepuna BuranbeBHa, K. ea. H.
Poionna TaTtbsina Hukoj1aeBHa, K. e, H.
Canxm-Ilemepbypaeckuii 2ocyoapcmeenublil yHugepcumem
e.v.orlova@spbu.ru; t martynova@spbu.ru y.goman@spbu.ru;, e.zarutskaia@spbu.ru; t.ribina@spbu.ru

B craTtbe mpencraBieH aHaM3 KOMMYHHKAaTHBHBIX HOTPeOHOCTEH CTYIEHTOB IPOTrpaMM OakanaBpHaTa U MarucTparypsl Beic-
meit mxkonsl MeHemkMenTa npu Caskr-IlerepOyprckoM rocyapcTBEHHOM YHHUBEPCHUTETE, KOTOPBIE HEOOXOANMO YYHTHIBATh
Ipy pa3paboTKe HOBBIX MIIM COBEPUICHCTBOBAaHUH MMEIOIIUXCS Pad0YnX MPOrpaMM MO aKaIeMHYECKOMY U MPO(eCcCHOHAIBHOMY
AQHIIMHCKOMY sI3BIKy. OnpesienieHbl IPYIITEl KOMMYHHKATHBHBIX HAaBBIKOB M YMEHHH, HEOOXOAUMBIX NI YCIIEIIHOTO BBICTYILIE-
HUS C aKaJeMU9IeCKOH 1 OM3HEC Mpe3eHTaNeH.

Kniouesvie cnosa u ghpazei: anamms noTpeOHOCTEH; KOMMYHHKAIMA B aKaJeMHUECKOH M OM3HEC cpele; yMEHUs BBICTYILUICHUS
C Tpe3eHTanuel; He0CTAIOIINE HaBBIKM; pa3padoTKa pabounX MpOrpamMM.

VK 81-139

B cmamve onucvisaemcs memoouxa npumeHenus KOSHUMUSHO20 No0xo0a npu 00yueHuy aHeIulicKOMY A3bIKY 8 He-
A3LIKOBOM 8Y3e Ha npumepe onpeoenenus obujezo 3navenus ing-gopm. [Jannas memoouxa, no MHeHUio asmopa,
yempauss yenvii pao HeOOCMAmK08 MmpaouyilOHHO20 N00X00d, NO380JAen Npeoooiems npodemMy HecOOMHOCUMO-
CMU PYCCKOAZLIYHBIX U AHSTOAZLIYHBIX PEUeMbICIUMETbHBIX CXeM, PACUUPUIb A3bIKOBOE CO3HAHUE, COeNamb Npoyecc
0CBOEHUSL UHOCMPAHHO20 A3BIKA MEOPUECKUM U NPOOYKMUGHBIM.

Kniouegvie cnosa u @pasvl: KOTHUTUBHAS TPaMMaTHKa; aHTIMHCKUH A3bIK B HES3BIKOBOM BY3€; ing-CIIOBO(QOPMBI;
3HaueHHE ing-PpopM; aHAIIN3 TIIATOJILHBIX KOHCTPYKIHH.

Ipuxonuenxo Ierp UBaHoBHY, K. QuItoI. H.

Ap3zamacckuil norumexHuieckuti UHCmumym (guauai)

Huoicezopoockozo zocyoapcmeennozo mexnuyeckozo ynusepcumema um. P. E. Anexceesa
adventus@inbox.ru

INPAKTHUKA OIIPEJEJIEHUA OBIIEI'O 3BHAYEHUA
ING-CJIOBO®OPM AHIJIMMCKOI'O SA3bIKA

Pa3paboTka HOBBIX METOJIOB IPETIOJaBAHMS aHIJIMHICKOTO S3bIKa HA OCHOBE KOTHUTHBHOTO MOAXona (CM., HalpH-
Mmep: [3; 4]), Ha HamI B3IJISA, MOXKET CTaTh KJIFOUYOM K OCO3HAHHIO MHOS3BIYHOTO KAaTETOPHAJBHOTO arapara depes3
PACKpBITHE CMBICJIOBBIX 3HAUEHUI IPaMMAaTUYECKUX 3JIEMEHTOB. Takoil NoaX0x, ¢ OJHON CTOPOHBI, II03BOJIAET YIPO-
CTHUTh TSDKEJBIN JJIs1 YCBOSHHS, CYry0O JIMHIBHCTHYECKHH MaTepuall, a ¢ IPYrod — JaeT BO3MOXKHOCTH «OXKHBHTHY,
CZeaTh NOHATHBIMH (DOPMYJIBI OIIMCATENFHON IPaMMAaTHKH, KOTOPBIE IPE0OpPa30BRIBAIOTCS B OCO3HAHHO M CBOOOIHO
CO3/1aBaeMble JICKCHKO-TPAMMAaTHIeCKHEe KOHCTPYKIUH. TakxKe 3TO MO3BONISIET N30aBUTHCSA OT CXEMaTHYHOCTH B BOC-
NPUATHNA T'PAMMATHYECKUX KaTEerOpuil MHOCTPAHHOTO S3bIKA, OT COOTHECEHHS MX C PYCCKMMH KaTErOPHSAMH, 4YTO
B OOJIBIITMHCTBE CITy4aeB HOCUT UCKYCCTBEHHBIN XapaKTep, HApYIIAIOIINHA JIOTHKY aHTIIMCKON pedr, OT MpoOsieM pas-
JIMYHON MHTEPIPETAlNK CX0KHUX KOHCTPYKIMH M OT TaK Ha3bIBaEMBIX HCKIIOYEHHH, KOTOpbIE O1arogaps HOBOMY ITOJI-
XOJly OpraHHMYHO YKJIAIbIBAIOTCS B CO3/aBAEMYIO S3bIKOBYIO KapTHHY. PyKOBOACTBYACH STHMHU JOBOAAMH, MBI B3sUTH
Ha ce0s1 cMeJIoCTh pa3paboTaTh METOJHMKY, OOBEIUHSIONIYIO OMHCATENILHYI0 IPAMMATHKY C JOCTHKCHUSIMU KOTHUTHB-
HOI1 JINHI'BUCTUKH B IJIaHE W3y4YEHHs aHIIMICKHUX TIIarojbHbIX cioBodopm [S5]. B nanbHeiiem, npu pa3BUTHH METO-
JIMKH, MBI BUANMM LIEJIECOOOpa3HbIM M30aBUTHCS U OT OOJIBIIMHCTBA JIMHIBUCTUYECKHX TEPMHUHOB U MOHSTHM, YTOOBI
MaKCHUMaJIbHO Pa3rpy3uTh y4eOHBIH MPOLECC U YIPOCTUTH 3aJ1auy CTyJCHTaM HESI3bIKOBBIX HAIPaBJICHUI MOATOTOBKH.

Tak Kak CTyJEeHTBI IPUXOIAT B By3 UMes 3a IUI€YaMH IIKOJBHBIM KypC aHTJIMICKOIO s3bIKA, MPEATIONAraeTcs,
YTO OHH YK€ BJIA/ICIOT 0a30BBIMH HAaBBIKAMHM, 1 H3YUCHNE TPAMMATHKH JOIDKHO OBITH OPUEHTHPOBAHO HA MHTEpIpE-
TallMI0 W PENPE3CHTALHIO CIOXKHBIX I'PaMMaTHKO-CHHTAKCHYECKMX KOHCTpyKnuil. OIHAKO Ha NpPakTHKE, YTOOBI
o0eceynTsh TOCTOMHBIN ypOBEHh MOHMMAaHUS HOBOTO MaTepHana, MIPUXOJUTCSI MHOTO BPEMEHH yIENSITh (GOPMHUPO-
BAHMIO 3HAHUS TPaMMaTHYECKUX (OPM aHIVIMHCKOTO TJ1arojia u nx 3HaueHnil. Hama MeTonuka, B TOM 9ucie, 03BO-
JsIeT TApMOHUYHO OOBEMHUTD 3TH JIBE 3aaH.

C no3unuii KOTHUTHUBHOM JIMHTBUCTHKH aHTJIMICKHE rpaMMaTHYeCKHe KOHCTPYKIIMU CO3JA0TCS U3 MHBEHTaps
OOIIETTPUHATHIX A3BIKOBBIX €UHMUI], OJHU U3 KOTOPBIX CIYXaT COCTaBHBIMH yacTaMu Apyrux [8; 9]. [Tostomy Msl
CYMTaeM, 4TO JUIsl HOHUMaHUS (YHKIMOHUPOBAHHUS CIIOKHBIX JICKCUKO-TPAMMATHYECKUX KOHCTPYKIMU aHTJIMHCKOTO
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