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ESP READING


 
 

As we have entered the new millennium, there are some realities that few people would contest. The first is that 

English is an essential world language today. The second is that the Internet, international affairs, meetings and par-

ticipation in conferences, professional growth are here to stay [9]. 

Teaching at different levels we began to discuss ways to better motivate and challenge the students. First we 

wanted the material to be authentic and up-to-date. Second, we wanted the students to have more choice and greater 

autonomy in their reading. Furthermore, we had to make sure that the students were reading with a purpose and that 

their reading had meaning for them. No less important, we hoped that the reading would be enjoyable because it is 

connected with their future occupation.  

The primary objective of ESP course is to teach the students who must be able to do the following: 

1. Understand specific terms and give definitions to these terms and processes. 

2. Describe various diagrams, schemes using the terminology of the subject they are taught. 

3. Read and translate ESP texts. 

4. Take part in presentations and discussions, scientific seminars on the subject of their study. 

5. Develop skills in note-taking, summarizing, writing annotations, abstracts and reports. 

ESP is designed 

• To meet specific needs of the learners. 

• For professional use. 

ESP is centered on specific material. 

ESP is generally for students who have enough knowledge of English to widen specific vocabulary while read-

ing, to develop reading, speaking, writing, and listening skills. 

Object of study is ESP reading skills development. 

Subject of study is ESP intensive reading methodology for thorough understanding. As regards reading effec-

tiveness, it will be achieved if:  

• The texts are exploited to teach specific reading skills. 

• A group of exercises is designed to determine the readers’ general ability to comprehend.  

Goal of the work is to: 

• Select and adapt authentic ESP materials for classroom use. 

• Teach important “kinds of reading”. 

What is reading?  
Reading is an activity with a purpose. A person may read in order to gain information or verify existing 

knowledge. A person may also read for enjoyment, or to enhance knowledge of the language being read. A person 

using a scientific article needs to know the vocabulary that is used, understand the facts and cause- effect sequences 

that are presented, and recognize ideas that are presented as hypotheses and givens. 

Reading is an interactive process that goes on between the reader and the text, resulting in comprehension. The 

text presents letters, words, sentences, and paragraphs that encode meaning. The reader uses knowledge, skills, and 

strategies to determine what meaning is. 

For many students of English as a foreign language reading English is both a primary means, by which they be-

come acquainted with the content of the subject they are studying, and the most important way to develop their 

knowledge of the language itself. 

How can older readers use reading to learn? 
Older readers already know how to read: they decode, understand and respond to printed text. Their skills need 

to be developed so they can read in different ways to suit the purposes [11]: 

• Skim read for speed, to “get the gist” e.g. an article of general interest. 

• Scan read, to find specific information in a text e.g. date and venue of a seminar. 
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• Steady read, to enjoy the content and mood e.g. a novel, a biography or information text. 

• Study read, to examine the style and language of a text, or data and argument e.g. a literary or academic text. 

3 Kinds of reading have been chosen to develop reading comprehension: 

Scanning. We scan the text when we want to get specific information - a date, a place, a definition, etc. We want 

to find a peculiar point in the text. The readers are asked to find the answers to explicit questions given in advance. 

In scanning we focus our search only on the information we want, passing quickly over all irrelevant material. The 

key to scanning is to decide exactly what kind of information we are looking for and where to find it. 

Scanning is a kind of reading frequently used by all. In the morning when we fetch the mail from our letter box-

es, we scan the headlines of newspapers eager to know what is going on in the world, leaf through the pages of thick 

magazines and booklets to find out what we shall read first. Or more often than not we have to use reference books 

and encyclopedias where we can find the information we need at the moment. We needn’t, of course, read reference 

books from cover to cover: we are looking for the information we want, running our eyes rapidly along the lines. 

There are some methods that may help you scan rapidly and effectively. They are the following: 

1. Decide in advance what information you are going to look for. 

2. Limit your search to 2 or at most 3 items at a time. 

3. Be aware of the form the information you want: if you want a name, you will have to look for capital letters; 

if you want a date, you will certainly look for figures; if you want to find a definition or a description of an event, 

look for key words. 

4. Stop reading the text the moment you have found the necessary information. 

Skimming. This kind of reading is more complicated than scanning. We skim when we want to look for the gist of 

the text. Now we are concerned with general meaning of the text and sometimes it is difficult to grasp it. While skim-

ming we try to understand the main idea (ideas) in the text. We are not concerned with understanding every detail and 

every word. The effective method of reading for general understanding may be briefly summarized as follows: 

1. Concentrate on finding and following the writer’s central idea. Do not attempt to remember details such exact 

dates, lists of names, large numbers, and the like. 

2. If you find an occasional word which you do not understand, or lose the sense of a word or phrase, do not 

stop to re-read the material, continue reading (in case if students don’t have much time). 

Full (thorough) understanding. We read for full understanding when we want to understand both the central 

idea and the supporting details. 

Here are some hints for you: 

1. Force yourself to read a bit faster than seems comfortable. Rapid reading will actually help you to concentrate 

better on ideas and the relations between ideas, for you will not have time to concern yourself with individual words. 

2. As you read, try to get a sense of the writer’s organization. Look for the central ideas, but do not neglect the 

supporting details which the writer uses to reach the conclusions or support his argument. 

3. Do not stop if you come across an unfamiliar word, continue reading, and quite likely the general meaning of the 

sentence may make the meaning of the new word clear to you. If it doesn’t, look up the unfamiliar word in a dictionary. 

4. Try to avoid going back and re-reading words and phrases. Readers who develop a habit of re-reading parts of 

sentences generally harm rather than help their comprehension. Start with the idea that you will comprehend everything 

the first time, and you will soon lose the habit of going back over parts of the material you have already read. 

A good way to teach our students is to read in meaningful units. 

Reading in meaningful units. One of the factors that determine reading speed and comprehension is the number 

of words the eyes can see at one glance. The more words the students can see and comprehend at one glance, the 

greater will be their reading speed and the better will be their comprehension. Students should be able to read in 

meaningful units instead of isolated words [6]. 

A useful way to train students to read in meaningful units is to break up a sentence into sense groups and have 

students focus their eyes on the middle of each sense group arranged in separate lines and try to see words on each 

side of the middle line, e.g.: 

 

Successful improvement 

| 

of your reading 

| 

depends upon 

| 

your eagerness 

| 

to improve 

and your willingness 

| 

to practice. 

 

At the beginning each line can be very short, and later the lines can be longer. 
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A fully developed reading activity supports students as readers through pre-reading, while reading and post-

reading activities. 

Use pre-reading activities to prepare students for reading. 

• Using the title, subtitle, and divisions within the text to predict content and organization or sequence of in-

formation. 

How can learners prepare themselves before reading? 

More time will probably be spent talking about the text before it is read, than actually reading the text! In this 

way learners will feel familiar with the text and more confident. By talking about the title, pictures, topic, it will [8]: 

Encourage learners to think about the topic, activate what they know, e.g. list ten linked words. 

Rehearse and introduce phrases which learners will find in the text. 

Allow learners to predict what the text might say, e.g. make 3 questions the text might answer. 

• Looking at pictures, maps, diagrams, or graphs and their captions. 

• Presenting key - words or new vocabulary if it’s necessary. 

• Reviewing vocabulary or grammatical structures. 

• Reading over the comprehension questions to focus attention on finding the information while reading. 

• Doing guided practice with guessing meaning from context or checking comprehension while reading.  

Pre-reading activities are most important at lower levels of language proficiency and earlier stages of reading in-

struction. As students become more proficient at using reading strategies, you will be able to reduce the amount of 

guided pre-reading and allow students to do these activities themselves. 

How can learners help themselves during reading?  

It is important to highlight the purpose and to use the appropriate reading strategies. If only specific details are 

wanted, learners will scan. This is suitable if the text will be generally understood but details are required for subse-

quent discussion or decision -making activities. For many purposes, a general grasp of the text is needed before de-

tailed study is sought. 

Learner action:  
Reading should be silent, followed by comment in pairs/groups. Learners should find out: 

- What is the general meaning? 
- Which is fact/opinion? Can I find examples and evidence? 
- What do I associate with these? What surprises me? What have I learned? 
Comprehension should be supported by learner strategies such as: 

• Guessing meaning from context. 

• Testing predictions. 

• Identifying logical links to establish significance, cause/consequence. 

• Using punctuation clues to build up phrasal relationships. 

• Finding lexical groups, synonyms/antonyms. 

• Spotting grammar patterns to establish sequence. 

• Integrating new understandings with existing knowledge. 

A post-reading activity must reflect the real - life uses to which students might put information they have 

gained through reading. It must require students to demonstrate their level of reading comprehension by completing 

some task. 

Product: How can learners respond after reading: negotiate/discuss in pairs/groups? 

Learner action: 

• Comparing predictions, interpretations, response. 

• Checking understandings by responding to the given questions. 

• Clarifying meanings of specific lexical items, terms. 

• Summarizing key points. 

• Transforming the text into visual/graphic form to reorganize text. This could be done with a timeline (if infor-

mation is chronological), a map (if spatial description), or a chart/grid (if information is comparative/categorical) [10]. 

Language can be both recycled and developed in these activities. 

Reflection: 

• Look at the selected extracts and notice the different purpose of the reading, the different strategies, the dif-

ferent levels and types of comprehension. 

• What vocabulary and grammar are also revealed in the text? How does the text help to demonstrate the mean-

ing, function or form? 

• What opportunities are there for pair and group work where learners can use new language, consolidate or 

extend their understandings? 

Warning! Don’t make students do exercises simply because they are in the book; this destroys motivation. 
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BANKS AS FINANCIAL BUSINESSES


 
 
It is a course composed by the author in cooperation with his colleagues and intended as an intermediate to up-

per-intermediate Business English course for third-year students of economic specialities. Needless to say that in our 

modern economy students who have chosen economics as their speciality need the information of this kind of busi-

ness. Considering the specificity of the faculty, we consider it necessary to acquaint students with the basic bank 

functions and company's balance within the limits of the Business English course.  

Banks are specific subjects of economic activities. On the one hand, they carry out the activity similar to other 

economic subjects, creating paid services and selling them in the market with the purpose of making profit. On the 

other hand, they have specific functions connected with their role in a national economy [2]. 

As a nation, we rely on the services of banks for millions of business transactions every day. Like other busi-

nesses, banks try to make profit on their activities [1]. 

The methodical material of the kit is structured in such a way that each student has an opportunity to improve his 

knowledge of English by means of class activities and intensive independent work during out-of-class time. The kit 

includes Student’s Book, Workbook, Teacher’s Book and a CD disk. 

The material can provide for approximately 36 hours (24 hours of class activities and 12 hours of independent work). 

The course includes five sections:  

- The basic functions of banks.  

- Role game: “What is the best way of my money deposit?”. 

- Bank systems of Great Britain and the USA.  
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