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The author considers the potential of a foreign language as a means of students‘ drug abuse resistance formation, and shows that 
with this kind of interdisciplinary approach on the one hand students learn a foreign language speech activity through the active 
forms and methods of work and the system of exercises and tasks, and on the other hand the formation of personality‘s drug 
abuse resistance formation occurs. 
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ANOTHER APPROACH TO EDUCATION (ON ALTERNATIVE METHODS  

OF FOREIGN LANGUAGE TEACHING AND LEARNING)


 

 

Traditionally education has been seen as one of the most conservative industries. As a result it has fallen behind 

the other spheres of life so much as to cause lots of employment problems. Workforce has often to be additionally 

educated or even re-educated to fit modern industry requirements. 

The time has come to introduce a different approach to education. Here we can highlight two aspects: a structural 

and a conceptual one. 

Speaking of the structural aspect we should concern five alternative models of education delivery: 

                                                           
 Нисилевич А. Б., Стрижова Е. В., Харитонова О. В., Каменева Н. А., 2013 

mailto:public.mail@kpfu.ru


128 Издательство «Грамота» www.gramota.net 

1. The use of archetypes. An archetype is a universally understood symbol, term, statement, or pattern  

of behaviour, a prototype upon which others are copied, patterned, or emulated. 

The models had to be compelling. In other words, they had to be 

 easy and quick to describe – the classic “elevator pitch” but for a short elevator ride in a crowded elevator; 

 memorable; 

 repeatable to others without distortion even in the same language; 

 translatable into other languages. 

2. Creating virtual schools and universities. By a virtual university we mean a tertiary institution (ISCED  

Level 5 or 6) where students study online, usually at home but sometimes at their place of employment, for most of 

their study time, with physical attendance very much in the minority, though in some institutions it’s a key component. 

3. Blended learning. Blended learning is education that combines face-to-face classroom methods with com-

puter-mediated activities. According to its proponents, the strategy can provide more effective education while 

avoiding the “loneliness of the long-distance learner” that can occur in purely virtual institutions. 

4. Resource-based learning. The wide use of internet resources in education provides: 

- open access. Participants do not need to be registered students in a university and are not required to pay a fee. 

- scalability. The course is designed to support an indefinite number of participants with just a few teachers, 

whereas most traditional courses (even online ones) depend on a small ratio of students per teacher. 

Clearly, to achieve this, some pedagogic compromises have to be made. The first is that, as in open universities 
from their beginning, there is a much greater focus on resources. While resource-based learning has many ad-
vantages from the point of view of a provider (in particular, far lower running costs even if the capital costs are high – 
and they may not be high if OER, i.e. worldwide learning network of shared teaching and learning materials made 
freely available online, can be used), there is extensive literature on the problems this modality can cause for learn-
ers, either teenage or adult, if there is no adequate tutorial support. 

Despite the literature, it has to be said there are still some virtual institutions, including some public providers, 

who provide very little or no tutorial support on many of their courses. 

5. Automated assessment. A related approach to reduce the teaching “burden” (a telling phrase) on institutions is to 

replace human-based assessment (whether for credit: summative – or for feedback: formative) by automated assessment. 

As far as the conceptual aspect is concerned, we are to mention several techniques now used in education. Here 

we refer to so called “smart education”, with smart learning technologies such as webinars, social nets and twitter 

implemented in a foreign language teaching process. The use of all these modern technologies enlivens the teaching 

process and makes it more interesting. 

6.  Blended technology in foreign language teaching at the university. Modern economic development and inter-

national integration, cultural, scientific and technological exchange between different nations entail an increase in the 

learning and practicing of foreign languages and requires high quality of foreign language teaching and communication. 

Nowadays, a variety of innovative methods in foreign languages teaching are widely used such as distance learn-

ing or e-learning, which is based on contemporary information technologies. E-learning combined with traditional 

ways of foreign languages teaching and learning is usually called a mixed model of learning or a blended technolo-

gy. The following are considered to be integral components of modern e-learning of foreign languages: 

 synchronous learning tools: chats, ICQ, Skype, interactive whiteboards; 

 asynchronous tools: e-mail, blogs, forums, Twitter, video and audio podcasts, on-line testing. 

One of such interactive tools is a webinar (from web-based seminar) which can be attributed to both categories: 

synchronous and asynchronous e-learning. In the event where the student is participating in an online webinar and 

listening to the teacher’s lecture in real time and asking him a question via chat, we deal with synchronous training. 

If the record of a webinar was downloaded from the site some time ago, we are to deal with an asynchronous type 

of webinar and e-learning. 

All of the above tools contribute to the traditional methods of foreign languages teaching, facilitate the formation 

of communicative competence and foreign language communication skills, and develop the ability to make inde-

pendent decisions when socializing in educational, official scientific and practical day-to-day recreational settings. 

Such a diversified and comprehensive approach to learning foreign languages comes from the necessity of foreign 

language intercultural communication in a variety of different spheres and increases students’ motivation to obtain 

professional knowledge and expertise and develop their intellectual and creative potential. 

In the Moscow State University of Economics, Statistics and Informatics the system of e-learning, Campus, has 

been successfully used in the educational process for about ten years. It gives students the opportunity to discuss the 

most topical issues in forums, listen to webinars on many subjects, communicate by e-mail, receive an access to 

teaching and learning materials, get tested on-line, etc. 

In distance education a lecturer or a tutor plays the role of a manager, facilitator and moderator for a student 

group. The use of these on-line forms of communication can increase the audience’s interest in the ongoing training, 

seminars and lectures. 

7.  Skype in learning English. Without a doubt, learning English via Skype can help obtain and improve learn-

ers’ level of language skills and knowledge at any time and from any location. Quite obviously, face-to-face lessons 

with a teacher are more preferable at an early stage. Later, it is feasible to learn a foreign language in groups  

of 2 to 3 students under a teacher’s or tutor’s guidance. They can quickly and effectively expand their vocabulary, 

polish their speaking skills and improve their grammar and pronunciation. 
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Familiarising with different grammatical structures in connection with a wide choice of vocabulary makes it pos-

sible to navigate quickly and effectively in an unknown situation and deal with unfamiliar subjects. With the help of 

Skype lessons people can start to communicate more fluently in their everyday lives. In addition, the students will 

learn to use idioms, phrasal words, slang, professional terminology properly in a lively, immediate environment. 

Business trips, spontaneous talks, business negotiations, private conversations no longer cause trouble for or 

embarrass the students. Lessons and seminars via Skype help them quickly find a reasonable solution even in 

complicated matters. 

After training via Skype, participants of business meetings are able to guide a conversation skilfully and achieve 

their goals even in conflict situations. After all, education via Skype provides everyone with practice in a wide range 

of language skills, such as speaking, writing, listening and reading. Students acquire written and spoken language 

habits confidently, practice their use of phrasal verbs, idioms, and slang. Their vocabulary extends and strengthens 

permanently. They now can easily understand their interlocutors, keep the conversation going in any situation and 

communicate with confidence and willingness to discuss even the most unexpected topics. 

However, the main advantage of communication on the Internet is that Skype, ICQ or Google Talk can give us a 

great pleasure of socialising and live conversation. Besides, it is very useful to conduct a living journal in English 

and stay in correspondence with group mates and friends all over the world. 

Another valuable point is the writing of an essay or article in English. This is especially interesting for those pre-

paring to take international exams in English – TOEFL, IELTS and others. 

Learning a foreign language is an extremely creative and informative process. Nevertheless, for one reason or 

other, students do not always reach their goals in the training, so they soon get bored of the foreign language and 

unknown culture as well as the educational process in general. In spite of remembering many essential school 

grammar rules and exceptions, only few of them can speak English fluently. What is the reason for the lack of moti-

vation and interest in learning? 

Most of the local language learning courses traditionally make emphases on grammar, vocabulary and colloca-

tions. As a result, the learners can only read, write, and understand a little what is said. English online learning with 

Skype, ICQ or Google Talk allows unlimited communication. The effect of such learning can already be perceived 

during the first week of regular lessons! 

Learning English with Skype means 80% of the classroom conversation with Russian-speaking teachers of Eng-

lish or native speakers from the U.S., Canada and the UK in the English language. Such lessons are never boring. 

The teachers constantly come up with new games, interesting assignments and unique situations for role-play. Also, 

for those who want more communication, there are free weekly conversation clubs. At each lesson, the teacher in-

troduces new colloquial expressions, proverbs and idioms to the learners. 

After lessons with native speakers freehold can be overcome and language barrier can disappear! The training 

program is really like studying grammar deeply with the mandatory study of business cases. In the classes on Skype, 

the participants discuss a great variety of topics – film, literature, art, travel, sports, personal relationships, and, of 

course, the culture of the United Kingdom, the USA, and Canada, where many Skype teachers come from. 

Most modern people still do not fully understand the idea and advantages of distance learning online, giving 

preference to group learning in the classical language classes. However, learning English by Skype has its evident 

advantages. The learners can save their time and money and get unique individual classes. They can chat in groups, 

participate in discussions, be engaged in unique individual programs that can be adjusted to their wishes. 
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В статье рассматриваются вопросы создания системы упражнений для работы с гендерно маркированной 
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элементарном уровне. Основное внимание акцентируется на упражнениях, которые способствуют наибо-
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СИСТЕМА УПРАЖНЕНИЙ ДЛЯ РАБОТЫ С ГЕНДЕРНО МАРКИРОВАННОЙ ЛЕКСИКОЙ  

НА ЭЛЕМЕНТАРНОМ УРОВНЕ ОБУЧЕНИЯ РУССКОМУ ЯЗЫКУ КАК ИНОСТРАННОМУ 
 

Материалом для построения системы упражнений для работы с гендерно маркированной лексикой по-
служили данные лексического минимума элементарного уровня общего владения русским языком как ино-
странным [2]. В данной системе сделан акцент на методику работы с лексикой, имеющей гендерный маркер, 
необходимость учета которого связана с существованием «определенных различий в вербальных стереоти-
пах в восприятии мужчин и женщин, обусловленных гендерными моделями культуры» [1, с. 8]. 

Процедура выявления гендерно маркированных единиц состояла из нескольких этапов. 
На первом этапе был проведен отбор гендерно маркированной лексики из общего объема лексических 

единиц, предназначенных для изучения на элементарном уровне. В результате нами было выявлено, что из 
780 лексем 88 имеют гендерный маркер, что в процентном соотношении составляет 11%. Данный показа-
тель говорит о том, что уже на элементарном уровне студент должен четко представлять себе оппозицию 
«мужчина – женщина», реализующуюся на лексико-грамматическом уровне, а также лексически и грамма-
тически верно реализовывать ее в речи. 

Второй этап анализа полученного корпуса гендерно маркированных лексем был связан с распределением их 
по тематическим группам. В ходе проделанной работы были получены данные, представленные в Таблице 1. 

Проблема создания системы упражнений является одной из центральных проблем при обучении русско-
му языку как иностранному. В основе классической типологии упражнений лежит соотношение «язык-
речь», вошедшее в научный обиход со времени выхода в свет «Курса общей лингвистики» Ф. Соссюра: 
«Изучение речевой деятельности распадается на две части; одна из них имеет своим предметом язык, то есть 
нечто социальное по существу и независимое от индивида <...> другая имеет предметом индивидуальную 
сторону речевой деятельности, то есть речь» [4, с. 93]. Таким образом, все упражнения, с которыми прихо-
дится иметь дело в процессе обучения иностранным языкам, должны делиться на две самых общих группы: 
упражнения языковые и упражнения речевые. 

Термины «языковые» и «речевые» упражнения были впервые введены в методику преподавания ино-
странных языков И. В. Рахмановым [3]. С помощью этих терминов упражнения были классифицированы по 
своим целям. Под языковыми понимались упражнения, направленные на усвоение конкретного языкового 
знака, а речевые, следовательно, должны были учить собственно речи. 
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