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In the article the valuation potential of denominative verbs and complex nouns is considered. Conceptual derivation that is a re-
flective process providing new meaning formation as the result of a definite way of interpreting already verbalized knowledge
is determined as the conceptual basis of forming the meaning of the given units. It is shown that the valuation aspect of deriva-
tives meaning is formed with the help of the cognitive mechanisms of metaphor and metonymy.

Key words and phrases: valuation aspect of meaning; denominative verbs; complex nouns; conceptual derivation; conceptual
metaphor; metonymy.
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The article deals with the issue of using role plays to improve speaking skills of students learning a foreign language.
Role play is an effective tool that can be applied at every stage of learning. Methodological ground of the role play
necessity for students * motivation is outlined.

Key words and phrases: role plays; simulation; strategies; abilities and skills; communicative approach; strategies.

Bexumena TaTbsina 'ennagbeBHa (Bekisheva Tat'yana Gennad'evna)
I'acnapsn I'asind ApamaucoBHa (Gasparyan Gayane Aramaisovna)
Hayuonanenuiii uccnedosamenvcxuti Tomckutl nOAUmMexHUYeCKull yHugepcumen
(National Research Tomsk Polytechnic University)

bekta74@mail.ru; gayane@sibmail.com

ROLE PLAYS AS METHOD OF DEVELOPING SPEAKING SKILLS IN TEACHING ENGLISH®

In recent years, language teaching has focused on the learning process rather than the teaching of language.
The emphasis is done not only on linguistic competence of the language learners but also on the development
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of their communicative ability. In order to develop the learners' communicative ability a teacher needs to create
a scenario to teach the target language in a vibrant, active and interesting manner.

Thus, extended activities in the form of a role play, simulations and problem solving are vital in developing
the communicative ability of the learners. These activities require the learners to go beyond a text. They require
the learners to have a sound understanding of a text and be able to apply their knowledge outside the classroom and
their own experiences into the activities.

According to D. Crookall and R. L. Oxford [1], there is little consensus on the terms used in the role playing and
simulation literature. A few of the terms often used interchangeably are simulation, games, role play, simulation-
game, and role play simulation and role playing game.

Extended activities can be carried out at different levels depending on the learners' language proficiency.
The role of the teacher in such activities will often depend on the learners and their language abilities. However,
the teacher is not wholly responsible for the learners' language acquisition as students must also play their part to be
motivated in following the lesson.

Role plays, whether structured or less structured, are important in the communicative approach because they
give learners an opportunity to practice communicating in different social contexts and in different social roles.
A role play is a highly flexible learning activity which has a wide scope for variation and imagination. According
to G. P. Ladousse [4], role play uses different communicative techniques and develops fluency in the language, pro-
motes interaction in the classroom and increases motivation. Here peer learning is encouraged and sharing of respon-
sibility between the teacher and the learner in the learning process takes place. A role play can improve learners'
speaking skills in any situation, and helps learners to interact. As for the shy learners, a role play helps by providing a
mask, where learners with difficulty in conversation are liberated. In addition, it is fun and most learners will agree
that enjoyment leads to better learning. A simulation simulates real life situations, while in role playing the participant
is presenting and experiencing some character type known in everyday life. A role play differs from simulation in that
the participants are asked to adopt a new character who may have different attitudes and opinions from their own [6].
For example, the learner could be given a role card which explains that he or she is a sales manager in a company
which produces cosmetics and that in the meeting which will be acted out, he or she must speak in favour of proposal
X or against proposal Y. Role plays have to be prepared in details in advance (there are lots of ready-made ones to be
found in books or management training materials). They are suitable for mixed-interest groups and groups who do not
have specific needs and they usually work better with imaginative learners who can think themselves into the role
they are assigned. Pre-experience learners will be more likely to respond well to role play than job-experienced learn-
ers, perhaps because they are less likely to have strong opinions of their own. Simulations, on the other hand, allow
the learners to be themselves. There will be a situation to be acted out (a business dilemma or a problem), but they
can express their own ideas and opinions as if they themselves were in the imagined situation. In this respect, simula-
tions are easier for some personality types. Both a role play and a simulation can focus on a variety of business skills
such as meetings, telephone calls, and social situations. Simulations can be ready-made (as with role plays), or can be
devised by the trainer for individuals or groups who have a need to deal with a specific situation. In this case,
the trainer will need to get the help from the learners in order to build up a credible problem with facts and figures
that the learners can provide from their own experience. In order to get this information, the trainer will need to ask a
lot of questions, such as: 'What normally happens in this kind of situation?'; 'Who do you discuss it with?'; 'Do you
meet face-to-face or discuss it on the phone?' and so on. The following is the example of a simulation built up with a
group of learners. The group (all from the same company) consists of engineering and technical staff that are respon-
sible for purchasing equipment for their departments. They sometimes buy from foreign suppliers and need to practice
negotiating skills in English. The trainer discusses with the learners how the simulation will proceed. Firstly, it is es-
tablished that some group members will represent the suppliers (the name and nationality of the supplier company is
decided by the learners, as is the type of equipment that they supply), while the others will be themselves. Secondly,
it is established that the buyers and suppliers have had previous contact, and that a meeting has been set up to discuss
the purchase of a certain type of equipment (the learners provide technical details of the equipment they want; product
brochures from an actual supplier could be used here). The learners draw up a list of points that would be discussed in
the negotiation, for example, price discount, payment terms, delivery arrangements, maintenance contract. Each group
(buyers and suppliers) then meet separately to prepare for the negotiation: buyers will decide what demands they will
make; suppliers decide what their offer will be. The trainer can coordinate this process by monitoring the discussion
in each group. If it becomes apparent that more information is needed by both groups for the simulation to work, then
this can be discussed between both groups together. In both role plays and simulations (whether ready-made or creat-
ed by the learners) time for preparation is essential if participants are going to play their parts successfully. They must
be very familiar with the background information and must have a clear idea of what shape the interaction will have,
and what they are trying to achieve. Language preparation will also be essential. In the simulation of a buyer-supplier
negotiation referred to above, the language of negotiation would have been treated earlier on the course, as would
other important language, such as giving technical specifications, and comparing and contrasting [3].

There are many risks involved in running a role play or simulation, particularly in group teaching:

1. There is too much background information (it is time-consuming to prepare and the learners cannot keep
the details in mind).

2. There is too little information (the participants have to invent it during the role-play, which can upset
the course of discussion).
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3. The discussion goes on too long.

4. The participants get so involved that they lose sight of the objectives (i.e. to practice certain kinds of language
or behavior).

5. The discussion becomes personal and confrontational. Individuals become so involved with arguing from
a particular standpoint that it is then impossible for the group to reach a solution or a decision. Learners often exhibit
quite different behavior in role plays from that which they would show in a real-life meeting because they know
they have nothing to lose.

6. If there is a chairperson, he or she fails to exert control and the meeting becomes chaotic.

7. Usually as a result the more confident participants dominate and others feel more and more frustrated as they
are unable to contribute.

8. The participants do not listen to each other; they continue to repeat the same arguments again and again.

9. If it is a mixed nationality group the participants may not understand each other well or may have different at-
titudes concerning how a meeting (for example) should run [2].

Strategies for reducing the risks

1. A ready-made role play must be carefully selected, taking into consideration the level and experience
of the learners. It is important to avoid complicated situations with a lot of background data if time is short,
if the learners' level is too low, or experience too limited. This is applied particularly for role plays which were orig-
inally created for native English speakers.

2. When preparing a role play or simulation, particularly if it has been created specially, it takes plenty of time
to discuss it with the participants in detail: what they want to say, how they plan to back up their arguments, what
they will propose and so on. Gaps in the facts may then become apparent and can either be filled with the full
knowledge of everyone or can be disregarded as unimportant to the situation. Role plays which are used again and
again can be modified in the light of experience.

3. TItis vital to set a time limit for the action stage of the role play or simulation, and make sure that participants
are kept aware of the time. This should discourage time-wasting. However, extra time could be allowed if it is nec-
essary for a discussion to reach a successful conclusion.

4. Tt is very useful to take a break during longer role plays in order to discuss how things are going and to re-
mind participants of language or behavioral objectives. If there is no obvious occasion to take a break, the trainer
may decide to interrupt if things are not running smoothly.

5. The choice of a chairperson is vital to the success of a simulated meeting. He or she should also be a good
listener and have good clarifying and summarizing skills. If no such person can be found in the group, the trainer
might consider taking the role of the chair. The chairperson (if it is a learner) should be carefully briefed on his or
her role and helped to prepare an agenda or structure for the meeting. The chairperson is responsible for keeping the
meeting to its time limit, for bringing the group to a decision, and for opening and closing the meeting.

6. The chairperson should also control the dominant speakers and should encourage the quiet participants
to contribute. If he or she does not do so, this must be pointed out during the interim feedback.

7. Before starting the role play, it is useful to remind participants that effective participation in meetings in-
volves developing good listening skills. This principle can be reinforced during discussion practice: at some point in
the middle of a discussion, stop the activity and ask individual learners: 'What was X's point of view?'; 'Who else
agreed?'; 'Who put forward the point of view that...?". Once learners get used to the idea that they will be asked
these questions, they will start listening to each other more carefully.

8. It is always difficult to deal with problems that arise when one (or more) participants has poor pronuncia-
tion and cannot be understood by the others. Make sure that the learners have plenty of practice in the use of lan-
guage for clarification.

9. Dealing with different cultural attitudes to meetings can also be a thorny problem which of course mirrors real
life. A good approach is to bring the problems out in the open and discuss them. Ask each of the learners to say what
they think makes a successful meeting, and what they think good meetings behavior should consist of. Put the main
points on the board and then look at any differences. See if the group can accept these or find other compromises.

In fact, there are two ways of looking at language work in a role play. First, teachers do not introduce anything
new and let students cope with the language they know, or students practice structures and functions that have been
presented to them at an earlier stage of the lesson. The teacher's aim here is not to control but to make students un-
derstand that using certain structures is appropriate in this particular situation.

Second, role play or simulation can be the active phase of language learning process and offer an opportunity
for students to make a personal use of language that has been presented to them. A role play and a simulation can
be used in this way right from the start in elementary classes [5].

As for the kind of language work to be done, a role play covers almost every type: structures, vocabulary, functions,
intonation patterns and so on. Eventually, we want our students to be both fluent and accurate in the way they speak.
Being accurate does not just mean using structures and vocabulary correctly, but also saying the right thing in the right
place, at the right time. The appropriacy is a matter of cultural context as well as the proper choice of linguistic items.

Language teaching can be an interesting challenge when teachers make the effort to explore a variety of ap-
proaches. A role play is just one of the many methods available for exploitation. With some attention given
to the needs of the learners, both the teacher and the learners can play active roles in the classroom, making lan-
guage classes livelier, challenging and above all rewarding.
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POJIEBBIE UI'PBI KAK CPEACTBO PA3BUTHSI HABBIKOB 'OBOPEHUA
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B crarbe paccMaTpuBaeTcsi BOIPOC 00 HCIOIb30BAHHU POJIEBBIX UTD JIsl COBEPIICHCTBOBAHHUS HABBIKOB TOBOPCHUSI CTYICHTOB
IpY U3YYCHHH MHOCTPAHHOTO s3bIKa. PoneBas urpa mpencraBisieTcss 3G(eKTHBHBIM CPEACTBOM, KOTOPOE MOJKET HCIIOIB30-
BaThCs HAa BCEX JTalax 00y4eHHs MHOCTPAHHOMY s3BIKY. JlaeTcsi MeToqudaeckoe 060CHOBaHNE HEOOXOIMMOCTH MCIIOIb30BaHHS
JAHHOTO BUJa pabOTHI.

Kniouesvle cnosa u ¢ppaszer: posieBasi Urpa; CUMYJISINS; CTPATETUH; HABBIKA TOBOPEHHS; KOMMYHUKATHBHBIN IMOJIXO/I; CTPYKTYpa.

YIK 81+811.111
Duion0rnyecKkne HayKu

Cmamusi nocesugena 60npocy pedyKyuu UHGOPMUPYIOWUX peuesblx akmos. Buisgneno 0sa euda pedykyuu: mek-
CMyanbHas U KOHOUYUOHATbHAS. B clyuasx mexcmyanbHotl pedyKyuu ucciedylomest 6UObl OMHOUEHUL MedNCOY pe-
OYYUPOBAHHBIM UHDOPMUPYIOWUM PEHesbIM AKMOM U HepeOVUUPOBAHHbIMU pevesbiMu akmamu. s KOHOuyuo-
HATBHOU pedyKyuu YCmanasiueaemcs Habop yciosutl, HeoOXooumvlx 01 aKmyaiusayuyu uHGopmayul, cooepica-
weticsi 8 uHopmupyrowux pededvix axmax. Kpome moeo, 0ist Kajxcoozo u3 yciosuil Onpeoeisitomes COOmeemcmasy-
1owue npomomunuiecKue hopmoi.

Kniouegvie cnosa u ¢hpasvi: penpe3eHTaTHB; TEKCTyallbHast (YHKINSA; KOCBEHHBIH pedeBOH akT; MHGOPMAaTHUBHAs
(GYHKIMS; TEKCTyaJIbHAs M KOHIUIMOHAIbHAS PEIyKINS PEUEBOT0 aKTa; PUTOPHIECKHE OTHOIICHHS.
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PEJAYKIHUSA MHOOPMUPYIOIINUX PEYEBBIX AKTOB®

HecmoTps Ha TO, 4TO TEOpHsI peueBBIX aKTOB Hadana pa3pabaTeIBaThes elmie B Havane 60-X rofioB, OHa 0 CHX IOp
He ToTepsiyla CBOCH akTyaldbHOCTH. Tak, ¢ KaXIbIM T'OIOM KOJIMYECTBO PabOT, MOCBAIIEHHBIX TaHHOU MpobieMaTuke,
TOJIBKO yBEIMYHMBaeTcsA. JlaHHBIE PabOTHI KacaroTCs pa3sIMuHBIX acmekToB pedeBoro akra (PA) [5; 6]. Tepmun
«uH(popMmupyromue PA» ObuT BBeZieH Y. DHreneM, KOTOphIi pasaeni Bce PA Ha Tpu oOriue rpymisl: HHOOPMHUPYIO-
1Me, peryaupyonye 1 KonTakroyctaHasinBaromye [11, S. 36]. Tak, paccmarpuBaemast HaMu rpyIina HHGOPMHUPYIO-
mux PA BKIIOUaeT TOJNBKO KIIACC PENpPE3CHTAaTHBOB C JANBHEHMIIMM pa3[ieIeHHEM Ha KOHCTaTalluW, YTBEPXKICHUS
U MIPEANOoNIoKEeHNs. Penpe3eHTaTuBbl HampaBlIeHbl HA M3MEHEHUs co3HaHus, no X. Xasepkare [12, p. 15], mmm,
nio /Ix. Cepimo [8, c. 181], mpucniocobmstor cnoBo k Mupy. Kpome Toro, perpe3eHTaTHBbI MOTYT PEalIM30BbIBATh PA3JIHI-
HBIE TEKCTyaJIbHble (DYHKIIMH: MPEIIOChUIKA, YMO3aKIIOUeHHE, KOMMEHTapHi, OITBEP>K/ICHUE, Pa3BUTHE, TOSICHEHHE,
OITiCaHKe, yTOUYHEHHE, COTJIacHe, Hecorylache, 0TKas3, HCTpaBiieHne, 0000IeHNe, CyKEeHHE, OTBET, YXO OT OTBETA U T.JL,

B cBoem ncciiegoBaHNM MBI BBIAETSIEM TPH MPOCTHIX cITocoba 00pa3oBaHMs KOCBEHHBIX pedeBbix akToB (KPA):
(yHKIMOHAIBHBIA, CEMAaHTUYECKUN U peIyKIHOHHBIN [2]. KpoMe TOoro, CyIIecTBYIOT TakKe CIOKHBIE CIIOCOOBI 00-
pasoBanus KPA, koTopsle MpeacTaBIsIIOT CO00 KOMOWHAIMIO IBYX MPOCTHIX [2; 4]. B maHHOW cTaThe MBI OCTAHO-
BHMCS Ha PEAYKIIMOHHOM crioco0e, KOTOPBIA OCYIIECTBIISIETCS IIOCPEACTBOM peayKimu PA, mpu 3ToM HepexyIupo-
BaHHBIN PA 3amemiaer peayunpoBanubii. Jlanueiii THn KPA cymecTBEHHO OTIMUYaeTCcsl OT OCTambHBIX TUTIOB KPA,
TaK KaK TOJIbKO TPU PEAYKIIMH TOJHOICHHO peanm3yroTcst ABa PA, T.e. SKCIUIMIIMTHBIA W WUMIUTMIMTHBIA PA.
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