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Process of teaching languages and cultures in a multicultural audience represented by the bilingual students has a
number of psychological, sociocultural, linguo-didactic peculiarities. Majority of higher school students have dif-
ferent ethnic, religious and cultural origins. New language superimposing on the secondary sign system of the na-
tive language interferes with the process of adoption of the material under study. These factors should be taken into
account while organizing teaching the non-native languages.

Key words and phrases: bilingualism; national Russian bilingualism; languages of ethnic minority; multilingual
groups; native language; language of teaching; language of communication.
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TEACHING LANGUAGES IN MULTICULTURAL CLASS®

1. Introduction

There are few places on the globe where people can speak only one language — their native one, if for no other
reason than mass media and, first of all, television and the Internet get everywhere along with the flows of foreign-
language information. Most people travel, migrate, try to adapt to new surroundings.

It is generally admitted today that the USA, the European countries, the Russian Federation are officially multi-
lingual. Knowledge of one or several foreign languages to some extent is vital in the modern world. Currently it is
more correct to speak about multilingualism (plurilingualism) and not about bilingualism of modern society.

The Russian Federation is a multinational state. There are more than 150 languages within its territory, of which
about 100 are languages of indigenous peoples of Russia, the rest are the languages of nonindigenous ethnic groups
living in communities or diasporas.

The language panorama of Russia is characterized by the genetic and typological variety. Languages spread on its ter-
ritory genetically belong to Indo-European, North Caucasian, Altaic (Turkic, Mongolian and Tungusic language families),
Uralic (Finno-Ugric and Samoyedic families), Yenisei, Chukotko-Kamchatkan, and Eskimo-Aleut language communities.

If we look at the linguistic map of Russia that defines borders of densely living ethnic groups, we can single out
four areas of the greatest linguistic diversity, that is four areas of concentration of the greatest number of languages
with genetically and typologically different structures. It is Dagestan, with its 32 national languages of indigenous
peoples; Siberia (including regions of the Far North) where more than 40 languages of different families and groups
(of which 30 are indigenous) function; the North Caucasus within which the languages of more than 20 ethnic
groups (15 of them are indigenous) are spread and the Far East where people speak 20 languages. Other languages
are scattered about the European area of Russia.

One can come across the most diverse configurations of several languages, sources of multilingualism in Russian
society. Thus, a linguistic map of Russia looks rather rich and diverse where the languages of "large" (major) na-
tions neighbour on the languages of small-numbered (indigenous) nationalities, but all of them hold equal rights in
legal, political, psychological and ethno-cultural sense.

2. Theoretical framework

A certain number of students in educational institutions are national-Russian bilinguals. The language of educa-
tion (state/official language) often differs from students' native language. Therefore we consider state bilingualism
to be a special variant of bilingualism which is a form of legislatively secured coexistence of two languages with the
status of state ones within a single state or its constituent (a subordinate entity, a republic).

Under these conditions, when organizing teaching bilingual learners a second language it's important to analyze stud-
ies in the field of national-Russian bilingualism, which is heterogeneous in age, territorial and social respects, and exists
in a wide range of true bilingualism associated with approximately equal use of the two languages and about equal com-
petence, up to a very poor knowledge of the Russian language, on the one hand, and nearly absolute ignorance of their
native language - the language of the minority, on the other hand. The phenomena of transition [1] of bilinguals
to the functionally second language (Russian) due to either disproportionate status value of languages (downgrade in the
status value of a language of an ethnic group), or the common stereotypes of communication in multiethnic society, and
the situation of reverse transition of bilinguals to their native language, which theoretically is a functionally first language.

In the process of a third foreign language acquisition three language systems interact and this causes significant
difficulties in learning.

Under the conditions of our research in Pyatigorsk branch of Plekhanov Russian University of Economics, lan-
guage groups are heterogeneous in ethnic composition. Along with Russian-speaking students who are monolin-
guals, there are also Armenians, Georgians, Ingushes, Kabardians, Karachays and Chechens. The students' native
languages belong to different language groups and their language systems are significantly different from one
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another. The Armenian language belongs to the Indo-European language group, Karachay — to the Turkic language
group, and the rest - to the family of Caucasian languages. The Caucasian languages are grouped geographically but
not related genetically. Inside the Caucasian languages there are three generally accepted groups: Abkhaz-Circassian
(Northwest), Nakh-Dagestanian (north-east) and Kartvelian (South). The Kabardian language belongs to the Ab-
khaz-Circassian group, Chechen and Ingush to the Nakh-Dagestanian group, the Georgian language — to the Kartvelian
group. With such a variety of languages and language systems it is practically impossible to organize language
learning on the basis of the students' native language. Though it is necessary to take into account an interfering in-
fluence of the two languages (Russian and native) in the process of foreign language learning.

Considering that a working language in higher education institutions is Russian, for more effective organization
of the educational process we must find out how well bilingual students know the codes of the two language systems
(national and Russian), and the code switching mechanism from one language system to another, whether they can
carry out alternately speech activity in the first (native) and second (Russian) language for communication and what
influence native and Russian languages have on a foreign language acquisition. But first of all, we should look into
the problem of bilingualism.

In linguistics, psycholinguistics, linguodidactics and other sciences a study of issues related to the problems
of bilingualism and multilingualism have a long history. Currently a lot of attention is paid to works of S. Ervin & C Os-
good [15], E. Peal & W. Lambert [20], A. Ianco-Worrall [18], L. V. Sherba [8] and others. Language comparison
enriches our knowledge. L. V. Sherba [Ibidem] noted that a detailed comparison of different languages destroys
the illusion to which we are accustomed knowing only one language — the illusion of the existence of immutable
concepts, which are the same for all times and for all peoples.

Researchers consider the problem of bilingualism and multilingualism from the point of view of different sciences
and that predetermines the existence of various definitions of this phenomenon. The analysis of scientific literature on
issues relating to typology of bilingualism shows that most often scientists take into account the conditions of formation
of bilingualism, the nature of connection of bilingualism with thinking, a way of interrelation of speech mechanisms with
each other, a degree of distinction between contacting languages, a degree of relationship of languages, etc. The ratio of
levels of competence in languages which an individual speaks is a basis for typology of bilingualism or multilingualism.

There are such concepts as individual bilingualism [16], societal bilingualism [6], and global multilingualism [12].

Thus, the phenomenon of "bilingualism" in sociolinguistics is defined by A. Pachev as "co-existence, function-
ing and interaction of two languages within the same language / speech community, whose members use these lan-
guages in different social and communicative fields, depending on parameters of speech act and in accordance with
collective norms and values" [6].

The concept of «bilingualism» Bloomfield [11] defines as —& native-like control of two languages”. Merriam-
Webster Online Dictionary defines it in the following way: 1) having or expressed in two languages, 2) using or able
to use two languages especially with equal fluency, 3) of or relating to bilingual education. In Encyclopaedia Bri-
tannica [10] the concept of bilingualism is defined as the ability to speak two languages. The New Encyclopaedia
Britannica, however, identifies two main types, which we adopted here. They are:

a) Coordinate Bilingualism: In this type, the person learns languages in separate environments, and words of the
two languages are kept separate with each word having its own specific meaning. An instance of this is seen
in a Cameroonian child learning English at school. This may also be referred to as subtractive bilingualism.

b) Compound Bilingualism: Here, the person learns the two languages in the same context where they are used
concurrently, so that there is a fused representation of the languages in the brain. This is the case when a child
is brought up by bilingual parents, or those from two different linguistic backgrounds.

In Russian researches the basis for typology of bilingualism is the ratio of levels of language competence of a bi-
lingual in the first and second languages. As varieties of individual bilingualism there are three types: mixed, coor-
dinative and subordinate bilingualism.

According to the conditions of language acquisition some researchers distinguish a natural (everyday) bilingual-
ism, in which the second language is "grasped" with the help of the environment without being aware of linguistic
phenomena due to abundant speech practice and artificial (educational) bilingualism when the target (foreign) lan-
guage "is acquired" through strong-willed efforts and the use of special methods and techniques [4].

Receptive, reproductive and productive types of bilingualism are considered from the perspective of teaching
non-native languages [3].

Thus, there are different classifications of types of bilingualism, which are systematized in current scientific
studies. So, basing on earlier studies, A. S. Markosian [5] classifies definitions of bilingualism and their certain
types according to the following criteria:

— source: a) both languages are acquired in early childhood in the family, when communicating with native
speakers, b) from early childhood it was necessary to use different languages at the same time to communicate in the
environment;

— identification: a) self-identification as a speaker of two languages, and / or two cultures (even if partially),
b) identification by others as a speaker of two native languages;

— degree of proficiency: a) full (perfect) proficiency in both languages, b) conscious command of both lan-
guages, c¢) identical, equal command of both languages, d) a speaker can generate completed sensible utterances in
another language, e) knowledge / awareness of grammatical structure of another language, f) a speaker has formerly
come into contact with another language;

— functions: uses (can use) both languages in most cases according to his/her own needs and social demands.
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3. Study design

In order to solve the problem of more effective teaching bilinguals a third language we consider it necessary to
establish the nature of bilingualism, both social and methodological problem, quality and level of schooling of bilin-
gual students in a foreign language depend on its solution.

In order to determine the type of bilingualism we drew on the results of our survey and the theory of E. M. Veresh-
chagin [3], who considers the problem of bilingualism from the perspective of non-native language, namely from the
position of didactic-pedagogical approach and highlights the types of bilingualism on the basis of the following psy-
cholinguistic and methodological criteria.

1. By the number of learned actions performed on the basis of skills:

a) perceptive bilingualism, if this ability allows bilinguals to understand speech product belonging to the sec-
ondary language system;

b) reproductive bilingualism involves the ability, allowing a bilingual to reproduce aloud or to oneself some-
thing that was read or heard;

¢) productive bilingualism, if this ability allows bilinguals not only to understand and reproduce speech prod-
ucts belonging to the secondary language system but also generate them.

Specifying the type of bilingualism according to the first criterion in conditions under analysis, we conclude that
students inhere in productive bilingualism, as they can reproduce speech products belonging to the secondary language
system and can generate speech products in Russian at a level sufficient enough to achieve communication goals.

2. By correlation of speech mechanisms:

a) pure bilingualism, presupposing that speech mechanisms ensure speech generation successively when two
language systems function independently from one another;

b) mixed bilingualism at which speech mechanisms are interlinked by permanent connection or act in relation
to each other during an act of speech.

On the basis of the second criterion, we assume that students have mixed bilingualism, as during an act of speech
two language systems are in permanent connection.

3. By connection with thinking:

a) direct bilingualism, at which both languages are directly connected with thinking;

b) indirect bilingualism, at which a second language is connected with thinking through native language.

According to this criterion, it is reasonable to presume that Armenian-Russian bilinguals are direct bilinguals,
Georgians, Ingush, Kabardians, Karachays, Chechens are indirect bilinguals as the Russian language is connected
with thinking through their native language.

4. By the nature of interaction of contacting languages in the consciousness of an individual:

a) coordinate bilingualism, assuming, as is well-known, that a student freely switches from one semantic base
to another, that is, speaks two languages fluently;

b) subordinate bilingualism, assuming the dominant role of the native language.

Georgians, Inrushes, Karachays and Chechens know their native languages at a proficient level, since they mas-
ter them from early childhood in their native cultures, they mastered the Russian language at secondary school and
continue to perfect it at the university and through Russian-speaking environment.

Therefore, in this case, the type of bilingualism of these students should be defined as subordinate as their native
language is dominant and students master a third language, basing on their native language.

5. By conditions of formation:

a) natural bilingualism;

b) artificial bilingualism.

In higher school where students study in the Russian-speaking environment, where contact and interaction
of speakers of two languages in the course of their joint practice takes place, the type of bilingualism should be con-
sidered as natural.

Despite the existing general rules of teaching foreign languages in bilingual situation, each specific type of bilin-
gualism has its own characteristics and requires the analysis of the influence of native and Russian languages when
learning a foreign one to identify and prevent possible linguistic and cultural interference.

4. Results and analysis

The results of comparison of the language systems (native, Russian and foreign/under study) show an interaction
of languages. In some cases, a native language causes interference (negative transference), the Russian language —
transference (positive transference), and vice versa. Linguistic aspects of bilingualism allow not only to establish
a level of proficiency in contacting languages, but also to predict potential cases of interference.

For example, when learning English grammar, the learners' native language has interfering effects, and the Russian
language is a transferring factor. A comparison of the use of prepositions in three languages is given below (Table 1):

Chechen Russian English
rlanaxs 6 TOpOJIe in the city
YpOKexsb Ha ypoke at the lesson
ula mlexva 30 TOMOM behind the house
ypam dexva yepe3 IOPOTY across the road




ISSN 1997-2911 dunonornyeckne Haykn. Bonpockl Teopum n npaktukn, Ne 8 (38) 2014, yacTtb 2 109

In the Chechen language prepositions come after nouns and are often written in one word (rlanaxs, ypokexs), in
Russian and English prepositions come before nouns. That's why when explaining some grammar rules it's more effi-
cient to use a linguistic experience of bilinguals in the Russian language. If linguistic phenomena are identical in na-
tive and foreign languages, then it's natural to base on a linguistic experience of bilinguals in their native language.

When teaching bilinguals foreign languages there also exists a mutual influence of cultures, as the communicative be-
havior in different cultures has significant differences. This factor is determined by the difference in the world view of the
representatives of the contacting cultures, differences in traditions and perception of values. In contrast with the process
of culture acquirement, the process of studying a culture out of the authentic environment is focused and manageable [2].
The main distinctive feature of this process is the fact that the study of a foreign culture begins with learning a language.
By learning a new language form, students discover that part of culture, that sociocultural unit that lies behind it.

For example, when teaching Ingush-Russian bilinguals English we should consider features of communicative
behavior of the Ingush, due to the code of communicative behavior — ezdel. In real-life cross-cultural communica-
tion the use of certain phrases in accordance with national etiquette will undoubtedly lead to misunderstanding.

For example, when addressing to the elders in Ingush culture it is accepted to address them in following way:
Hamuka xuna xla Bokxa car! — Good day, old man (Bokxa car — elderly person). An attempt to apply this rule when
communicating with English communicant will, at least, cause confusion.

For the Ingush, like for many peoples of the Caucasus it is not accepted to show emotions in public. Husband
and wife in a conversation with other people even avoid the use of words "my husband", "my wife". They usually
use a method of indirect descriptions and characteristics, such as nlen-nana (housemother, mistress), Oepuii HaHa
(the mother of the children), cecar (woman), nlarlapasp (the woman who is in the house) or kpoHax (man), HOB-
kbocT (friend), 6epuii na (the father of the children), car (person), Txa ula-rlapsap (the one in our house).

Thus, in the process of foreign language acquisition a cultural interference can arise which is caused not by
the language system itself but by the culture, that reflects the language.

5. Conclusions

National-Russian bilinguals learn a foreign language, which is a third language, and due to objective reasons they
cannot reach the same level of competence as in the two languages that make up their bilingualism. M. Byram [13]
suggests that the approach to the general cultural level of competence of a native speaker due to cultural differences
is not possible, and, moreover, is not necessary. What a learner really needs — is to be a mediator between the repre-
sentatives of different cultures, a full participant in the dialogue between cultures.

Such an understanding of an interaction of different languages and cultures seems to be essential in the develop-
ment of methods of teaching foreign languages to bilinguals, since it eliminates the absolutization of national identity
and at the same time maintains its national identity. Perception of other cultures, interaction with them, contributes to
exposure of students to World culture and better understanding of their own culture. Therefore, one of the main goals
of teaching foreign languages in higher education institutions is to make students ready for cross-cultural communica-
tion and the formation of the communicative competence necessary for effective dialogue with foreign partners.

One of the methods of learning language material and getting acquainted with cultural factors of the country
of the language under study is comparison. Comparison is important for identifying the general and the specific in
each of the contacting cultures. Comparative methods should include ethnic characteristics of bilingual students, use
their linguistic experience in native and Russian languages in the process of learning a foreign language.
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OCOBEHHOCTH UCHTIOJIb30OBAHUA NTH®POPMALHUOHHBIX U KOMMYHUKAIIMOHHBIX
TEXHOJIOTHI HA YPOKAX TATAPCKOT O SI3bIKA B HAYAJIbHOM IIKOJIE®

B Bek mHpopMaTH3aMM U KOMIBIOTEPU3AlMN HanOoJiee 3HAYUTENLHBIX PE3yIbTaTOB MPU O00y4YEeHHH JTI000MY
SI3BIKY, B TOM YHCIIE ¥ TaTaPCKOMY, MOXHO JIOCTHYb, €CIIH YYUTENb yMeJo U 3P (HEeKTHBHO B yueOHBIX LEJSIX IpHUMe-
HSIET MHHOBAIIOHHBIE TEXHOJIOTHH, CTTIOCOOCH MPOOYIUTh HHTEPEC yUalUXCs K CBOEMY MPEAMETY U MOJIEPKHUBAET
€ro B TEUCHUE BCETO y4eOHOro mporecca. [yt 3Toro oH J0/DKEH B COBEPIICHCTBE BIIAJIETh CIOCOOAMHU MOTY4EHHS
3HAHMH M TepeJadl ux oO0ydaroIuMcs, TO €CTh 3HaTh OCOOEHHOCTH HMCIOJIB30BAHUS U MPUMEHEHHs] MHHOBAIMOH-
HBIX 1 KOMMYHHKAIIMOHHBIX TEXHOJIOTHI 00y4eHus s3p1kaM [4, c. 5-6].

B Hacrosmiee BpeMsi B pocchiickoM 00pa3oBaTelIbHOM IPOCTpaHCTBE MH(pOpMATH3alus y4eOHOro Ipolecca
CUYHMTaeTCAd HEOThEMJIEMOH 4acThio (POPMHUPOBAHUS BCECTOPOHHE PAa3BUTON JIMYHOCTH. IloaTOMy BCe ypoBHH 00Opa-
30BaHUs TPEOYIOT OBICTPOTrO M KOMIIETEHTHOT'O PELISHHs ITPOOIEMBI, OIIEpPEkKAIOIIEro pa3BUTHSI CUCTEMBI HHpOpMa-
TUBHOCTH U Pa3BUTHA 00pa30BaHMS Ha OCHOBE WH(OPMANMOHHBIX TEXHOJOTHH, MPEANOIaraloInuX TIy0oKoe u3mMe-
HEHHE COJIePKaHMUsl, CHCTEMBI METOJIOB U OPTaHH3alMOHHEIX (hopM o0Opa3zoBaHMs. KOMITbIOTEpHBIE TEXHOJIOTHH SIB-
JISIOTCST PEe3yIBTaTOM HHTEIJICKTYAIBHON JAEATEIIHOCTH YeJIOBEKa M MPEICTABIAIOT cO00i COBOKYITHOCTh JaHHBIX,
c(OpMUPOBAHHBIX NMPOU3BOAMUTENEM M OTPAXKAIOIINX €0 HHPOPMAIMOHHYIO MoJielb. Vconap30Banne B oOpa3oBa-
HUM MHTEPHET-PECYPCOB MOHMMAETCS KaK IPOIECC, HAIIPABICHHbIH Ha MOBBIIICHNE KauecTBa COJepKaHus 00pa3o-
BaHUs, IPOBEACHUE Pa3pabOTOK U MCCIEIOBAHNH, COPOBOXKICHNE, BHEAPEHNUE U PAa3BUTHE, 3aMEHY TPaTUIIMOHHBIX
nH(OpPMaMOHHBIX TEXHOJIOTH Ha Oojiee coBpeMeHHbIe, () (eKTHBHBIE NesTesbHoCTH [6, c. 193].

B oTOli CBA3M y y4MTENs TATapCKOTO S3bIKA M JIUTEPATypPBl MMEETCS IIHUPOKas BO3MOKHOCTH HCIIOJIB30BAHHS
HMHTEPHET-PECYpPCOB B IOBCEHEBHON JesTenbHOCTH: «TaTapMynbTduiabM», OHJIAH mporpaMma «AHa Tene», JeK-
TPOHHOE TOCOOMe IO BCEM pasjieniaM TaTapckoro si3eika «Tarap Teney, cait «Tartap.ru» u apyrue. besycnosno, nc-
TIOJIb30BaHHUE 3THX U IPYTHX HHTEPHET-BO3MOKHOCTEH MTO3BOJISET, BO-TIEPBBIX, HHTEHCU(PUIIMPOBATh YUeOHBIH Mpoliecc,
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