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The article discusses methodological issues of teaching the Russian-language free dialogic communication to the Chinese stu-
dents. Both linguistic and extra-linguistic factors that cause learning difficulties are considered. Relying on the analysis of these
factors and on the results of a students’ survey, the authors developed a set of tasks, exercises and activities that promote for-
mation of the Russian-language free dialogic communication skills among the Chinese students. Methodological recommenda-
tions on teaching the Russian-language dialogic communication to the Chinese students are proposed. The presented theoretical
provisions and methodological materials offer a new approach to the problem of teaching free (unregulated, spontaneous) dialogic
communication to the Chinese students.
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Methodology of interdisciplinary learning and teaching in higher education is a topical issue yet underinvestigated.
Theoretical and empirical studies shed light mainly on conceptual questions of interdisciplinary education and de-
scribe general methods and techniques. This paper aims to represent experiential methodology of using Walt Disney
strategy adapted for an interdisciplinary learning goal in the English language and communication course
at bachelor level in business school. The methodology focuses on the development of critical thinking and problem-
solving skills integrated with language and communication skills. This paper contributes to research on interdisci-
plinary methodology and teaching a foreign language based on Walt Disney strategy which has not been interpreted
for this purpose in the professional literature before.

Key words and phrases: interdisciplinary language learning and teaching; critical thinking; communication skills;
interdisciplinary practices; higher education.
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Walt Disney Strategy as an Interdisciplinary Learning Activity
for Communication and Critical Thinking Skills Development

How to foster critical thinking and have students solve complex problems are among most important questions
in higher education worldwide. Solutions to complex societal problems (financial crises, climate change, poverty,
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migration, etc.) cannot be reached without interdisciplinary way of thinking. Thus, critical thinking and interdisci-
plinary skills have become crucial XXI-century skills necessary for workforce of the knowledge economy [11].
Both issues are on pedagogical agenda and they are heightening the need of promoting interdisciplinary way of studies
since it enables future professionals to seek for the big picture responses to contemporary societal challenges.
The topicality and relevance of this study relies on the growing demand for introducing interdisciplinary learning
and teaching practices in higher education programs.

Interdisciplinary approach to learning and teaching aims at integration of different disciplinary insights in order
to produce a broader and more in-depth understanding of complex problems which are unlikely to be achieved
by means of single discipline knowledge. For this purpose, interdisciplinary program designers distinguished three
groups of constituent skills for interdisciplinary understanding: critical thinking, collaboration and reflection [3, p. 35].

These three sets of skills are fundamental to interdisciplinary studies. Critical thinking comes to the forefront
of interdisciplinary learning since students need to think across disciplines and courses in order to analyze, compare
and contrast, evaluate and integrate diverse insights, theories and perspectives. Clusters of critical thinking skills
(attribute, analysis, evaluation and sequence) can be infused into the existing content of studies [6] and become
the focal points of teaching along with subject-specific competences. Interdisciplinary collaboration is fuelled
by strong interpersonal communication skills [4, p. 13]. Working in multidisciplinary teams, students need to be able
to negotiate meanings, deal with opposing points of views and achieve consensus on shared goals. Reflection
is viewed as a supporting skill to understand what specific results have been achieved and how students have come
to results in the process of learning.

At the same time interdisciplinary pedagogy is an emerging area of research. While an increasing number of em-
pirical studies on interdisciplinary approach and learning activities investigate their general benefits and applicabi-
lity to different knowledge domains, the potential of English as a foreign language (EFL) discipline stays unex-
plored in terms of developing the methodology of interdisciplinary learning and teaching. This study presents
the adaptation of Walt Disney strategy as an authentic business practice of stimulating creative and innovative prob-
lem-solving to the needs of interdisciplinary teaching business and management students in the English language
and communication course. The identification and reasoning of using Walt Disney strategy to develop critical
thinking and problem-solving skills integrated with language and communication skills have novelty value for in-
terdisciplinary pedagogy in higher education.

The aim of the paper is to propose a new methodology of interdisciplinary learning and teaching in order to de-
velop critical thinking and problem-solving skills integrated with the English language and communication skills
in the context of business education.

The objectives of the study are as follows:

1. to overview the existing interdisciplinary teaching and learning methodology;

2. to provide the rationale for using adapted Walt Disney strategy as an interdisciplinary learning activity;

3. to describe the methodology of employing Walt Disney strategy in teaching the English language and com-
munication course for business and management students.

An explanatory case study method was used to analyze and describe a practical way of using the interdiscipli-
nary learning and teaching method under consideration. This method was particularly useful in showing the stages
in the process of organization and implementation of Walt Disney strategy.

Overview of interdisciplinary learning practices

Designing and implementing interdisciplinary learning activities necessitate appropriate and effective pedagogic
strategies and methods. The empirical interdisciplinary studies [2; 5; 10; 12] examine different aspects of methodolo-
gy: organization forms of studies, methods of teaching, teacher’s and student’s roles as well as kinds of activities.
Among known and relatable forms of studies for interdisciplinary learning are team-teaching, organizing self-
directing, mixed experience / expertise classrooms of students and outside classroom activities along with practices
of real-life problem-solving, group projects, community-service learning, problem-based learning and others (Figure 1).

Figure 1. Forms of studies, tasks and activities for interdisciplinary learning
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Team-teaching has become a popular form of organization of interdisciplinary studies as it brings two or more
experts with different perspectives in the classroom scenario and promotes student engagement through diversity
exposure and multiple views [10]. Creating mixed experience / expertise classrooms of students is justified
for working on a common project to solve a complex problem; however, as E. R. Reynolds puts it, professors may
become discouraged to teach and manage mixed-experience classrooms that are heavily dependent on peer interac-
tion [Ibidem]. J. W. Weber and S. W. Englehart claim that the method of service learning is most effective for busi-
ness students from the perspective of exploring own ethics and values by participating in real-life community-based
activities [12]. The comparative analysis of problem-based learning and project-based learning revealed that both
pedagogies are suitable to enhance students’ interdisciplinary competence [2]. At the same time, the authors con-
clude that interdisciplinary problem-based learning allows students to profit more.

The main criterion in selecting a pedagogical method for program designers should be its workability to help
students understand interdisciplinary methodology and appreciate the way disciplines are combined or juxtaposed.
The value of a pedagogic tool is in demonstration to students how to integrate knowledge across disciplines [13].

Interdisciplinary practices have got a big learning potential for developing “the capacity to integrate knowledge
and modes of thinking in two or more disciplines to produce a cognitive advancement — for example, explaining
a phenomenon, solving a problem, creating a product, raising a new question — in ways that would have been unlike-
ly through single disciplinary means” [1, p. 16]. Having an enormous resource to foster students’ cognitive devel-
opment, interdisciplinary programs allow for the development of a range of thinking modes: analytical, critical, di-
agnostic and integrative ones.

M. Yang [14] points out how challenging it is for the teacher to help students understand the relationship be-
tween the disciplines and draw interdisciplinary linkages in terms of content methodologies. An extra challenge
would be to persuade students that it is meaningful to venture into interdisciplinary investigation.

Walt Disney strategy as an interdisciplinary learning activity

Walt Disney strategy or method was originally inspired by an American entrepreneur and film producer Walt
Disney and further developed to address problems oriented at making innovative creative solutions [8]. It has be-
come an effective communication practice to tackle professional, corporate and academic manifold issues so far.

For academic purposes, Walt Disney strategy facilitates the process of developing critical thinking, problem-
solving and collaboration skills, namely a questioning attitude, formulating a common goal in a group, analyzing
in the process of solving a problem [4, p. 71]. Students are exposed to three stages of decision-making process: first,
learn to express an open and positive attitude when brainstorming unconventional ideas, second, translate the ideas
into a structured action plan and, finally, critically analyze the feasibility of the ideas. The main learning outcomes
to be achieved are the following:

- students are able to produce multiple solutions to complex problems;

- students are able to formulate the key question to specify a creative solution;

- students are able to critically evaluate and give feedback on a solution.

The teaching procedure

Stage 1. Present the students with a case, a problem or a research question. Then divide the class into smaller
groups of 6-7 students.

Stage 2. Ask students to begin with brainstorming ideas to the given problem in the dream room (this may
be an actual room or a part of the classroom). It is important at this stage not to restrict any ideas and give
a free flow of thoughts without boundaries. Every student in a group needs to write their ideas and contribute them
to the group bulk of ideas. All ideas are collected, and students provide a positive feedback to each one since only
favorable comments are allowed in the dream room.

Stage 3. Students move to the reality room where they choose 1-2 ideas generated in the dream room in order
to elaborate them and translate into a working plan. The main questions to be discussed in the reality room are “How
does it work?” or “How can we make it work?” Students need to remain positive about possibilities of solving
a problem and, at the same time, be precise and accurate about their suggestions.

Stage 4. The final room is called the sweatbox when students pitch their ideas to another group of students.
Groups provide feedback to each other’s ideas pursuing the guiding question “Is it possible to realize
an idea?” [Ibidem, p. 72].

Sets of guiding questions to explore in every ‘room’ may be adjusted to the communication goal of a task
with the focus on the main function of each stage (Figure 2).

This strategy was adapted for teaching Year 2 bachelor students of the Graduate School of Management, St. Peters-
burg University, to develop language and communication skills integrated with critical thinking and problem-solving
skills in ‘Language and Communication Skills in English: Subject-Specific’ course. The students were split into two sub-
groups (A and B) and introduced to a business idea developed by a young American entrepreneur. Two different though
complementary video sources of information describe the features of the business product and portray motivation
of the startupper to launch a business [7; 9]. The communicative goal of the task for students is to offer a strategy
of the business product entering a new market and evaluate the feasibility of the idea from the perspectives of a dreamer,
realist and critic. Students prepare a PESTEL (political, economic, social, technological, environmental and legal factors)
analysis of a given market as home assignment before the activity is organized in class. By doing so, they integrate dif-
ferent disciplinary perspectives to explain, justify and communicate their solution to a complex business task in mini-
group presentations. Hence students develop their critical thinking and communication skills.
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Figure 2. The guiding questions related to three stages of Walt Disney strategy

* What do we want?
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Task design

In class, students were provided with two different cards (templates) to guide their learning process and task com-
pletion. We held the activity in two different classrooms so that students could have a gap in the input information
with the goal of further communication and information exchange between the sub-groups. Upon watching different
video clips, students of both sub-groups meet each other and do the task from Stage 1.2 onwards collaboratively.

Student card A

Stage 1.1. While watching an interview with Alexandra Maw, the founder of Kaleidoscope Juice, students
complete Table 1.

Table 1. Kaleidoscope juice. Video clip 1

The product that Alexandra Maw has developed
Special features of the product

Competitive advantage

Product range

AlWIN(F

Student card B
At the same stage student sub-group B watches another video clip in a different room and complete Table 2.

Table 2. Kaleidoscope juice. Video clip 2

1 The product that Alexandra Maw has developed and its features
2 How did she come to this idea?

Stage 1.2. Students think of the novelty features, target audience and opportunities for growth of the business
idea on the Mexican market and take notes in the form of a concept map.

Stage 2. Preparation for a mini-group presentation.

Students work in three mini-groups: dreamers, realists, and critics in order to analyze the business idea and pre-
sent each mini-group solution to what extent the Mexican market can be favorable to the implementation
of the business idea. 5-minute presentations are based on the PESTEL analysis prepared beforehand.

Students follow the guidelines for preparing the presentation. For example, for dreamers the guidelines are as fol-
lows: the ultimate goal is to share the dream of the business idea presented in the video without any restrictions
or criticism. This would help to build a pool of creative ideas. Some of the ideas might be viable, while others might
be not. Dreamers ask themselves questions that would help them describe ideas and thoughts (Figure 2. Dream
room). The realist group of students pursues the objective of thinking in a more logical planning style. They imagine
that the business idea is possible and start developing a manageable action plan to achieve it. All the thoughts should
be constructive to create a plan. The questions (Figure 2. Reality room) navigate student work. Mini-group 3 —
the critics — needs to discover the barriers of applying the idea in a hew business environment and suggest ways
to overcome the obstacles. The mini-group has to provide a constructive critique of the business idea in order to find
its weaknesses on the way to its realization. Students follow the questions (Figure 2. Sweatbox).
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Stage 3. Presentations of the ideas generated by mini-groups in the following sequence: dreamers, realists, critics.
Students need to actively listen to peer-presentations in order to get an overall evaluation of the business idea
and formulate content questions during ‘question — answer’ sessions following each presentation.

Stage 4. Students write an argumentative paragraph on the following question: “Could this business idea be suc-
cessfully implemented on the Mexican market? Why?/Why not?” In their paragraphs students rely on the results
of three mini-groups presentations.

Assessment of the learning outcomes

In the language and communication course there are two main foci for assessment: language skills and commu-
nication skills. They are balanced and underlie the assessment criteria: communicative task achievement, content
management, delivery of presentation and organization (for argumentative paragraph), grammar resource, lexical
resource and pronunciation (for presentation).

The communicative task achievement in this case implies the ability of students to think critically which is inter-
twined with effective communication. For successful communicative task completion, students need to be able to:

e explain to what extent the indicated market is favourable to the business idea;

o adhere to the assigned role (dreamer, realist or critic);

e provide ample evidence to prove their position.

In terms of content management, students are expected to:

o fully analyze the business idea;

e provide evidence from the PESTEL analysis (at least three factors) to support their arguments;

o develop a well-structured coherent argument and support it with relevant reasons;

o speak up within the given time bounds.

Students’ delivery of presentations is evaluated against the following rubrics:
present, highlight, and exemplify key ideas fluently and appropriately;
use the register appropriate to the academic context;
establish and maintain rapport with the audience;
show appropriate body language;
handle questions at Q&A session efficiently.

The assessment of the English language skills (grammatical and lexical resources) is focused at relevance, accu-
racy and range of items and structures used by students at B2+ level (Common European Framework of Reference,
CEFR). Pronunciation skills include the assessment of control of phonological features and the ability to place word
stress accurately as well as articulate individual sounds clearly.

The second aspect of the integrated task which is argumentative paragraph writing enables students to demon-
strate another set of language skills such as the use of simple and complex grammatical structures to express cause
and effect relationships, voice possibility/probability by using modal verbs, evaluate solutions by means of hedging
language, manage cohesive devices in the text and punctuate.

Conclusion

This study has offered a new methodology of interdisciplinary learning and teaching with the focus on critical
thinking and problem-solving skills integrated with language and communication skills. The overview of the known
interdisciplinary practices revealed the shortage of studies on teaching interdisciplinary language and communica-
tion courses. The results obtained in the course of teaching the adapted version of Walt Disney strategy for interdis-
ciplinary learning purposes indicate its workability and efficiency in the development of critical thinking, problem-
solving skills integrated with the English language and communication skills.

The proposed methodology — the rationale and teaching procedure — allows course designers and instructors
to acknowledge the potential of language and communication disciplines for solving complex problems in the aca-
demic setting. It can give birth to new perspectives on how higher education courses can benefit from integration
across disciplines.

At the same time, further research is needed to investigate and discuss new interdisciplinary teaching and lear-
ning methods and activities that can facilitate students’ capacity to integrate knowledge from two or more disci-
plines along with different modes of thinking.
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MeToMKa MEKIMCIUATIIMHAPHOTO 00yYEHHs 1 TIPEToJaBaHus B BBICIICH IIIKOJIC SBIISIETCS aKTyaJbHOH U HEJJOCTATOYHO W3yYCHHOM
TeMoi. TeopeTHdyecknue U SMIMPUUECKUE HCCIENI0BAHNS OCBEIAIOT, KaK MPaBHJI0, KOHIENTYyalIbHbIE BOPOCHI MEXKANUCIUILTMHAPHO-
ro o0pa3oBaHUsl U YHUBEPCATIbHBIE METObI U MPUEMBI MEXIUCIUIIMHAPHOTO 00ydeHus. Llenb HACTOSIIEro 3MIUPHIECKOrO HC-
CJIEJOBAaHMS — OIMCATh OIBIT NMPHMEHEHHs cTpaTerny YouTa J[ucHes B paMKaxX MEXIUCIHILIMHAPHOTO Kypca OOydeHHs aHTJIHH-
CKOMY SI3BIKy KaK HHOCTPaHHOMY IS CTyJEHTOB-0aKajIaBpoB B OM3HEC-IIKOJe. MeToanKa HallpaBIeHa Ha Pa3BUTHE HABBIKOB KpH-
THUYECKOTO MBIIIICHHS ¥ PEIICHUS CIOXKHBIX 3a7a4 B HHTETPAIMH C S3BIKOBBIMU M KOMMYHUKAaTHBHBIME HaBbIKamu. [Ipencrasmien-
Hasl B CTaTbe METOJMKA UCIIONb30BaHus cTpaTerky Yonra JlucHes B MEXIUCHUILUIMHAPHOM 00YyUEeHHH 10 AUCLUILINHE «HOCTpaH-
HBIH SI3bIK» SABJISAETCS PE3y/IbTaTOM aBTOPCKOI'O OCMBICIICHHS ¥ HE ObLIa paHee OlUCaHa B HAyYHO-METOJUUECKOH JIUTepaType.
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HaBBIKW; METOJbl U MTPUEMBI MEXIAUCHUIUIMHAPHOTO 06y‘16HI/I$[; BBICHICEC 06pa30BaHPIC.
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B cmamve npeocmasnenvi dononnumenvhvle 8apuanmsl opeaHu3ayuu pabomsl 00yYaWUXCcs HAO XAPAKMEPHbIMU
CBEOCHUAMU NO TUHCB0PONLKIOPUCTIUKE PYCCKOU HAPOOHOU CKA3KU. DMO Modxcem Oblmb NpaKmuyecku 80cmpeno-
BAHHBIM U NONIE3HBIM KAK 68 NPenooagaHull PyccKo2o sI3blka KAK UHOCMPAHHO20 CMYOEeHMaM 8 Npoyecce GblCUe2o
npogheccuoHanbHo2o0 00paA308aHUs, Maxk U npu o0OyuYeHuU WKOIbHUKO8 Guionocuteckum oucyuniunam. Paspabo-
Manuble 3a0anHUsi MEOPUECKO20 XAPAKMEPA C INeMEHMAMU NPUMEHEHUSL J6PUCTIUYECKO20 NOAUL02A OPUECHIMUPOBA-
Hbl HA YSCHEeHUe CneyuduKu CloJCemoseoeHs 8 NOBECMEOBAHUL, KYIbMYPOOOYCI08NIEHHOU OYEHOUHOU XapaKmepu-
cmuku 06pazos 2epoes, 0cobeHHocmell UCONb308AHUSL PA320GOPHOL U NPOCMOPEYHOU NEKCUKU U (DPa3eonocul,
MeAHcOOMemul, HapOOHOU AGOPUCIUKU U Op.

Kniouegvie cnosa u ¢hpazvl: KOMIUICKCHBIH aHANIN3 TEKCTA; KyJIbTypOBEAUECKas HAIPABICHHOCTb INIPENOAABAHMUS;
JIMHTBO(OIBKIOPUCTHKA; SBPUCTHYECKOE 00YUEHHE; 3BPUCTHUECKHUH MTOJIIIIOT; MpobiieMHOEe 00y4eHHe.
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KoMnuiekcHbIH aHAJIN3 TEKCTA B KYJbTYPOBEAYECKOM paKypce
(c 2J1IeMeHTaMHu NPOOJIEeMHO-IBPUCTHYECKO OPpraHu3anuu 00y4eHust
CTYACHTOB-UHO(OHOB)

B cBoeil noBcenHEBHOM NMPOEKTUBHOW U KOHCTPYKTUBHOM, KOMMYHUKATUBHON M OPTaHU3aLUOHHOMN eATelNb-
HOCTH KaXK]JbI{ MpernoaBaTelb (UI0JOTHIeCKUX JUCIUILINH HEU30€KHO CTATKUBACTCS C HACYIIHON POoOIIeMoi:
KaK OPraHU30BaTh «OOIICHUE-TUANIOr» C TEKCTOM TaK, YTOOBI HE TOJHKO HE yTPATHTh, a HANPOTHUB, MOBHICUTH



