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MeToabl MCNpaBneHns nepeBogvyeckmMx ownbok
B paMKax npodecCcMoHanbHOM NOArOTOBKMU CTYAEHTOB

CaHe3un MatTeo

Annomayus. Uenb aHHOM pabOThI — CO3JaHMe OCHOBBI /151 TOHMMAaHMSI KOHIEIIMI OIIMOKM B KOHTEKCTE
TeJJaTOTMKY U MCCIeJOBaHMIi TepeBofa, a Takke MpeIoCTaB/IeHlie BCeCTOPOHHEro 0630pa METOI0B, KOTO-
pble MOXHO 3 (PEKTUBHO MPUMEHSTD IJIT MUHMMM3aLUUY KOJIMUYECTBA OUIMOOK B 06pa3oBaTe/ibHOI cpejie.
dra paboTa MMeeT BakHOe 3HaueHNe B COBPEMEHHOM MUpe, TIe KauecTBO MepeBojia AO/KHO YIYUIIaThCs
HapSIAy C TEXHOJOTMYECKUMU U MTPAKTUUECKMMM UHCTPYMEHTaMM, JOCTYIIHBIMM [T€PeBOAUMKAM, /IS IO/ -
TOTOBKM KOHKYPEHTOCIIOCOOHBIX ¥ KBaIM(DUIMPOBAHHBIX CITEIMATNCTOB. B pabore IpefjaraeTcsi IMOTeH-
LIMaJbHOE pellieHMe IJIs1 YCTPaHeHMs aKTyaJbHOM Mpo6JieMbl CO3TaHMs COBPEMEHHOTO IeJarornueckoro
MOJIX0/1a K IIEPEBO/AY M CBSI3AHHBIM C HMM BbI3oBaM. OCHOBA IMCIUIUIMHBI [T€PEBOA JO/DKHA OBITH PaCIIN-
peHa, uTo6bl OTpa3sUTh PACTYIIYI0 3HAUYMMOCThL IepeBofa B HallleM Bce 6ojiee B3aMMOCBSI3aHHOM MUpe.
HayuyHast HOBM3HA 3TOTO MCC/AEIOBAHMSI 3aK/IHOYAETCS B TOM, YTO OHO MO3BOJISIET IIO-HOBOMY B3IJISIHYTh
Ha MeTOAbl afamTalluy IepeBofia K COBpeMeHHbIM BbI30BaM. Biiarogaps Kinaccudukaimumu TUIIOB OIIMOO0K
M CATYaTMBHBIX KOHTEKCTOB, B KOTOPbIX OHM BO3HMKAIOT, OMMCHIBAEMbIIi B CTAThE MOAXOJ HAaeT BO3MOXK-
HOCTb TIPOBOIMTH BCECTOPOHHMII aHAAU3 U IeieHalpaB/lieHHOe MCIIpaBlieHye MepeBOTUECKMX OMIMGOK.
Ta CTPYKTYPMPOBAHHAsI METOMOJIOTMSI He TOJBKO CIIOCOOCTBYeT 3(G(EKTUBHOMY MCIPABIEHUIO OMIMOOK,
HO ¥ TIOMOTaeT CTYyIeHTaM COXPaHUTh TOyUeHHbIe 3HaHMS /1T TPMMeHeHus B Oymymieit mpodeccuoHab-
HOJi [eaTenbHOCTM. B craThe 0603HAUE€HA OPUIMHAIBHOCTH COIVIACOBaHMS DSOa ITOAXOMAOB, KOTOPbIE
He TOJIbKO ITOMOTAIOT BBISIBJISITh M aHAJIM3UPOBATD OIIMOKM ITepeBofia, HO U MPefoCTaBasioT 3G GbeKTUBHbIe
pemieHust ISl UCIIPaBIEHNUST ITUX OLIMOOK, MPUMEHMMbIE B IIPENOgaBaHuu. B pes3ynbTaTe Mbl OTMEUYAEM,
YTO, XOTSI 06pa3oBaTe/bHbIe YUPEXKIEHMSI MOTYT OTCTAaBaTh B o6ecrevyeHny HeoOX0IMMbIMM MaTepyuaiaMu
M pecypcamu, BHeIpeHMe 3TUX HaxXOHOK TpeOyeT MeTAaKOTHUTMBHOIO ITOAXOMa ¥ MOAXOHa K O6YUYeHMIo
Ha TIPOTSDKeHUM Bceit Xu3HM. CTYIEeHTbI JO/IKHBI ObITh MOATOTOBIEHbI K KPUTUUECKOMY aHaIM3y OIIMO0K
C YUYE€TOM DPas3JIMYHBIX KOHTEKCTOB M OGCTOSTENbCTB. [10/IHOE TOHMMAaHME KYJIbTYpPbl YIYYIIa€T TOUHOCTh
repefauy 3HaUEHMIT MEeKIY MCXOMIHBIM M 1IeJIeBbIM SI3bIKaMI; OTHAKO PUCK OMIMOGOK COXpaHsIeTCsl, 0CO6eH-
HO KOT/Ia TIOATOTOBKA HOBBIX IIEPEBOIUMKOB SIB/ISIETCSI HEIOCTATOYHOIA.

Methods for correcting translation errors
in the context of professional training of students

Matteo Sanesi

Abstract. This research aims to establish a foundation for understanding the concept of error in the context
of translation pedagogy and studies, while also providing a comprehensive overview of the methods that
can be efficiently applied to minimize the occurrence of errors in an educational setting. This effort is es-
sential in today’s world, where the quality of translation must improve alongside the technological and
practical tools available to translators, in order to develop competitive and knowledgeable professionals.
The research offers the potential solution to address the urgent need for establishing a modern pedagogical
approach to translation and its associated challenges. The foundation of the discipline must be broadened
to reflect the growing significance of this discipline in our increasingly interconnected world. The scientific
novelty of this research lies in its potential to introduce a new perspective on methods that help translation
adapt to contemporary challenges. By categorizing types of errors and situational contexts in which they
arise, this approach enables a comprehensive analysis and targeted correction process. This structured
methodology not only facilitates effective error correction but also aids students in retaining these insights
for future application. The paper explores the originality of aligning a series of approaches that not only
help identify and understand translation errors but also provide effective solutions for correcting them,
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which can be implemented by teachers. As a result, we note that while institutions may lag in providing
necessary materials and resources, implementing these new findings necessitates a metacognitive and life-
long learning perspective. Students should be trained to critically analyze errors through various contextual
lenses and circumstances. A solid understanding of culture improves the accuracy of conveying meaning
between source and target languages; however, the risk of errors persists, especially when the training
of new translators is inadequate.

Introduction

The relevance of this article lies in its potential to propose a reformation of the translation pedagogical system con-
cerning error correction, aimed at establishing a paradigm that can be effectively implemented in any institution that
promotes critical thinking skills as a means of enhancing proficiency in a target language. Translation studies, especial-
ly when directly tied to pedagogy as offered in academics and scholarly institutions, are a varied branch of humanities,
with their sublanguages and aims being tied to the texts themselves (scientific, financial, legal, literary translations,
to mention a few). Regardless of area of usage, however, it is possible to encounter the notion of error, which we may
define as the failure to represent meanings across languages within the limits of a translation effort. Alternatively,
to quote Karl Popper (Chesterman, 2016), the mind of a translator already possesses the knowledge of various alterna-
tives in any given context, and the correct translation of an expression is only possible whenever the most suitable op-
tion is chosen. The error, in this case, takes place when an unsuitable choice is made. This possible scenario is com-
pounded by the fact that true synonyms are a rare reality (BapananukoBa, bBurokosa, Xan6anaesa, 2022), since two se-
mantically identical words may still carry a different diastratic, diatopic or diachronical weight. As a result, translators
and translation students may encounter situations where, despite Popper’s principle, the options for accurately express-
ing an idea in the target text (TT) are significantly limited, and at times, it may be impossible to convey the intended
meaning, particularly in the case of culture-bound terms (MusamxaH, Kanu6ekysnbi, 2020). Moreover, if the error is not
corrected promptly, it may be repeated in various contexts, seriously hindering the progress of students.

With this in mind, our research will primarily focus on two main research tasks:

- the first one is represented by the main kind of errors that translators-in-training may make in the pedagogi-
cal sphere: distraction errors, gap errors, and conceptual errors. Ideally, all kinds of translation errors belong in these
three macro-categories, as we will see. Our primary goal is to thoroughly and comprehensively present common er-
rors and their origins, enabling future professionals in the field to implement pedagogical strategies that help pre-
vent these mistakes;

- the second task is based on the belief that the errors mentioned above must be assessed and corrected to fur-
ther one’s understanding. We will achieve this by listing some of the most popular methods to correct said issues:
self-correction, reformulation, repetition, usage of body language, peer correction. Our goal is, therefore, to provide
a detailed explanation of the correction methods that translation teachers can use to address students’ errors, ensur-
ing that these corrections are both timely and appropriate.

Our initial aim is to provide a clear depiction of potential contentious areas in translation where errors may oc-
cur. For this initial task, we will adopt a research method inspired by the works of Putri (2019), emphasizing the no-
tion that errors do not occur randomly; instead, they can be classified as dominant based on a structured categoriza-
tion. Establishing this classification is essential to the findings of the present article, as it will provide a framework
for understanding errors in an organized manner. This will be accomplished through examples drawn from various
languages. Our second task will be developed based on the principles articulated by Nadighpour (2023), who found
that students lacking teacher feedback struggle to correct their errors and that such feedback can alleviate feelings
of distrust and dissatisfaction in the classroom. We will examine how structured feedback has undeniably positive
effects on students aiming to enhance their knowledge and how it can be applied in various ways to meet the needs
and expectations of the classroom group.

The article’s theoretical foundation is grounded in a range of esteemed scholarly works. To begin, it is essential
to ensure that feedback techniques are used effectively by applying Guénette’s (2012) principles. According to them,
both insufficient guidance and excessive correction can lead to student hesitation and anxiety. Therefore, all feedback
should be carefully directed toward constructive and supportive outcomes. Feedback, at its core, can be defined
as a series of information related to an individual’s performance, given by a professional in a field and used as a means
to improve the results of a disciple based on possible errors and misinterpretations. Furthermore, as Collier-Meek, John-
son, Sanetti et al. (2019) suggest, the classroom environment should be viewed as a dynamic, interconnected system,
where each element — from engagement and dialogue to error correction — must be harmoniously balanced to support
the functioning of the whole. This highlights the importance of addressing errors within a supportive environment that
encourages students to develop professionally through a balanced, critical, and constructive approach. The emphasis
should remain on growth through constructive correction, rather than devolving into an excessive focus on mistakes.
Finally, the findings of Suprianto, Sirait, Arhas (2021) legitimize the importance of addressing translation errors
in a way that fosters motivation, achievable through mindful correction strategies in the classroom. In the view of these
authors, selecting the appropriate approach to assess students’ work is an integral part of effective classroom manage-
ment and, therefore, should be structured with the same care and precision as lesson planning for new topics.

The practical value of the research lies in its potential to help translation students, through targeted error correc-
tion, develop skills that enable them to navigate and comprehend not only key texts in both source and target
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languages but also the broader world around them, also through the assistance of technology. Kriiger (2022) defines
this as literacy, that is, the ability to apply knowledge in order to communicate effectively and understand our sur-
roundings. The applications for self-correction are wide-ranging, encompassing any institution where language plays
a central role in the educational framework. Effective use of error correction cultivates students’ independence, equip-
ping them with lasting skills that extend well beyond the training period. Our research findings support this perspec-
tive, demonstrating that translators need independent knowledge to identify various types of errors through height-
ened awareness. Critical self-evaluation is essential for developing a translator’s worldview and skills. However, there
appears to be a scarcity of literature on this topic, highlighting the need for more insights gathered directly from
classroom environments. While technology is crucial, not all institutions have the funding or resources to obtain
the latest equipment, which can result in theoretical concepts remaining unimplemented in practice.

We will conclude our overview by emphasizing the significance of errors in translation, striving to perceive them not
merely as obstacles to be overcome, but as integral and complex components of any language that deserve respect and
attention from professionals (Jimenez, 2006). We will assert the importance of both error correction and the errors them-
selves. In a world where translation is increasingly multifaceted, where global culture is becoming ever more significant,
and where data literacy and machine translation take center stage, it is essential for translators to have a strong founda-
tion to fully engage with their craft. Understanding the importance of errors is a crucial aspect of this foundation.

Discussion and results

For the error examination section of our research, we will adopt the philosophy and method presented
by O’Rourke, Connelly, Barnett (2018), according to whom the developmental process of cognitive writing is individ-
ually driven. Individuals, both professionals and novices, often have varied preferences for approaching the same
situations. A common challenge for new translators is encountering distraction errors. Such mistakes can occur when
a translator is fatigued, stressed, or otherwise experiencing temporary limitations in their ability to focus on a task.
Linguistic competence may be briefly impaired by situations such as the one described by the appearance of the lan-
guage filter (Jiang, 2008). This insidious kind of error can be solved by approaching the translation effort with a fresh
mind, whenever the translator-in-training feels up to the task. This is not always feasible, but for the sake of com-
pleteness, this state of being is worth mentioning among possible interference, as mentioned by Terentyeva (TepeH-
TheBa, 2021). This error happens, for example, when words that would otherwise be known are mixed up with others
(though —> tough), and it calls for a re-reading of the produced TT. False friends, in all their forms (Ardelean, 2022),
are prime candidates for this kind of errors across many languages. As an example, we can mention expressions from
English and Italian: “factory” can be mistaken for the Italian fattoria, “farm”; “parents” can become parenti, “rela-
tives”; “to attend” may be seen as attendere, “to wait”.

Gap errors, on the other hand, are generally defined as those that occur whenever a translator is not familiar with
a given expression, be it due to a particular context or due to lacunae in their knowledge toolkit. This error is particu-
larly dreaded for three reasons. Firstly, it can appear in any situation and is not limited, for example, to cultural com-
petence (Asiri, Metwally, 2020), but it extends to all areas of the languages in question, so that a translator must al-
ways be alert and ready to identify the gap error. Secondly, through this phenomenon, a subpar translation could
be judged by the professional-in-training as acceptable even though it may not actually be so, jeopardizing the quali-
ty of his/her work as a whole. Thirdly, repeated gap errors may point at an incomplete preparation on part
of the translator, which would be required to improve their knowledge and reconsider their training, possibly
through lifelong learning or, as suggested by Dagiliené (2012), by using the language itself as a tool for translation
awareness. The responsibility for a gap error falls entirely on the translator and his/her skill set.

We have briefly explored two types of errors that arise because of particular conditions on part of the translator.
This new focus on this professional figure is something fundamental when considering that, as Ilmek (2022) also
states, translators possess a great deal of social responsibility, as the ultimate overseers of the construction of ideal
bridges across cultures and languages. Languages may, and do, differ greatly from one another, so that the skill
of a translator should always be capable of deciphering and producing texts that are up to acceptable standard.

If we consider languages and their cardinal differences, however, we can define the conceptual error as an inaccu-
racy that takes place whenever a translator works with expressions that are difficult to propose in a target language
or that have no equivalent at all in the target language. If, as Duprey (2013) suggests, translators systematize and
generalize the process of connecting two languages as cultural mediators, then it follows that, in addition to the es-
sential empowerment and accountability of professionals, we must also address the inherent challenges posed
by the languages themselves. This can be seen, for example, with culture-bound terms, that is, those expressions that
intimately belong to a culture and that create a rift across possible solutions in translation (Piotrowski, Sadowska, 2023).
We can think, as an example, about the word “us6a” (yzba), a rough Russian living space meant for the countryside,
square-shaped, made of wood, and inaugurated with sacrifices. There is no English equivalent (a cabin, shack, hut,
house?), simply because this concept is not present in English culture. The risk here is that the cultural import may
be greatly compromised, especially in the global society, where clear and adequate translations should be the new
norm (Haokip, 2021). Translators should resort to their personal understanding of the text to propose a solution
by employing various techniques: a periphrasis (“an yzba, that is, a historical Russian accommodation”), a footnote

PERTN

(“an yzba : a historical Russian accommodation”, to be written at the bottom of the page), a glossary as a preface
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of the whole text, or even just nothing, with the word appearing without any explanation; this last choice is the least
invasive, but it provides no supplementary and possibly much needed information, unlike other strategies we have
listed (Jiang, 2015). As a macro-category, conceptual errors encompass many of the most common misconceptions
that may derive from the translation effort. Some examples are represented by rarely-used words and expressions
(to take a gander —> to take a male goose, but the older meaning “to glance at something” also exists), something
which, as mentioned by Luong, Sutskever, Le et al. (2015), can potentially be an issue for machine translation as well;
dialectal forms and slang (6yzmeT msico, budet mjaso, can either mean “there will be meat” or “the task will be intensive”,
and only a deep knowledge of the medium will yield an adequate solution); proper names (today mostly left untrans-
lated, but it was not uncommon, in the past, to find Italian books talking about Guglielmo Shakespeare rather than
William, or about Carlo Marx instead of Karl Marx). We can align with Abdolmaleki’s (2012) conclusions that proper
names are best left untranslated or, at most, transliterated, as translating them into another culture can lead to mis-
understandings and often sounds unnatural. Additionally, the evolution of names is deeply rooted in cultural and
historical contexts; for instance, Ivan is not equivalent to John or Giovanni, and this distinction should be respected.

Due to space constraints, it would be impossible here to give an exhaustive list of all possible errors that may ap-
pear in translation; it is time, then, to focus on the pedagogical aspect of this reality, by listing the practical solutions
that an expert can employ in a classroom when faced with a group of translators-in-training. For this section, we will
embrace and employ the method proposed by Demir (2021), according to whom error correction must necessarily
be tailored towards subjectivity; no error correction methods should be ignored, but the most fitting one should
be prevalent depending on the reactions, preferences, and overall peculiarities of a given classroom environment.

One of the most popular forms of granting feedback is self-correction. This technique can be defined as a non-
invasive way that the instructor can use to underline the existence of an error without necessarily discouraging
a trainee by allowing him/her to work out possible conclusions on their own accord. By repeating the same sentence
produced by the students with a different intonation and putting the stress on the incorrect part or by asking them
if they believe they produced a meaningful message, for example, it is possible to focus the student’s attention to-
wards the issue, without outright mentioning what the issue is and, more importantly, without interrupting
the thought flow of the students. Disrupting their reasoning process, even if just to correct students, can be extreme-
ly harmful, and they may not feel comfortable in expressing their thought in the future for fear of being disrupted
again. Their individual development and participation depend on initiatives such as scaffolding (Alvarez, Capitelli,
Valdés, 2023), and they should be promoted in a discreet way, with the professional pointing them towards the right direc-
tion without forcing their hand. Thanks to self-correction, students are able to come to their own conclusions at their per-
sonal pace and are more likely to remember the correction and apply it in the future, since it came from their own logical
thoughts. This is paramount to develop problem solving techniques and strategies for students that will eventually become
professional translators, since logic and critical thinking will be some of the driving forces of their career growth.

A slightly different form of self-correction, based on the co-operation of the teacher and the student, is represented
by reformulation. It can be described as the practice of repeating the same message suggested by the student on part
of the teacher, but by rephrasing it correctly, by following the style, grammar and vocabulary choices that are considered
most fitting in a given situation. Thanks to this, just as it happens with self-correction, the error itself is corrected with-
out explicitly drawing attention to it; this helps the student save face, and it allows the teacher to positively intervene
in the acquisition process, through something that Wardekker and Miedema (1997) call critical pedagogy, that is, a mod-
ern and communicative way to view the learning process. It should be noted, however, that while this approach is desira-
ble in many cases due to its discreet quality, it puts the task of correcting the error on the teacher, and an inattentive stu-
dent may not notice that the message has been reproduced in a slightly altered way. This undesirable possibility can only
be kept in check by a careful teacher, able to keep a high degree of attention within the translation course.

An additional way to provide feedback is to integrate body language into the lecture. Thanks to carefully chosen
movements, the teacher can express approval, disapproval and agreement towards what students produce; addition-
ally, it is possible to ask simple questions or make simple requests. For example, in the Italian pedagogical context
(Salvato, 2020), language pedagogy is already enriched by the combination of speech and movement. Moving one’s
hand slowly in a circular fashion with open fingers in front of one’s own chest, in that context, means “carry on” and
can be used to ask students to develop their speech further. Pointing briefly at a student that just gave the right an-
swer can mean “you are correct”, something that may be used to inspire the student to express themselves again
in the future. The implementation of body language is not always easy, especially because some cultures do not em-
ploy it as heavily as others. It stands to reason, however, that it can be employed at least partially in order to reap
some of its benefits and to observe how students react to its usage in an academical context.

Some scholars believe that repetition leads to boredom, but research shows that the technique of rereading and
rewriting still holds merit and importance to this day, because it allows students to review the same content under
anew light and with a deeper understanding of what is being said (Cornis-Pope, 1992). Rereading and rewriting is,
in essence, the possibility of consuming the same content within a short time frame. The amount of new infor-
mation, especially after the first reading and eventual explanation, is scarce, but exactly due to this, it is possible
to recall the contents of a written page more easily and to re-elaborate them with a higher degree of awareness. This
is, of course, especially important in translation, where deep understanding of any given document is paramount
in elaborating a successful version in the target language. This practice can be fruitfully used in any translation course.

Last but not least, writing and logic skills can be improved through the possibilities offered by scaffolding thanks
to the idea of peer reviewing. We can define this strategy as actively involving other students in the teaching process
of the individual, by allowing them to scan and solve eventual issues presented by their original production (Tsu-
royya, 2020). This encourages autonomous and independent learning by counterbalancing the over-reliance usually
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put on the active and omnipresent teacher. Through the assistance of their peers, students can build rapport within
the classroom, and they can improve their motivation and critical thinking towards a more complete grasp on the source
language. Problem-solving, particularly in translation, is of prime importance in addressing potential misunder-
standings, cultural expressions, and unusual constructions. Consequently, future professionals must pay close atten-
tion to possible errors, especially when they can mitigate uncertainties by analyzing the work of others.

Overall, as we have observed, there are several methods for correcting errors. Identifying a universal solution suit-
able for every classroom environment is challenging, as each student’s individuality, along with their preferred learn-
ing methods and communication channels (Munoz, Navarrete, Carrillo, 2023), plays a significant role. Cultures and
habits are also essential in making this choice. It is the teacher’s responsibility to understand what is needed to max-
imize the benefits of the classroom experience. Tailoring the class to accommodate the students’ possibilities, expec-
tations, and strengths is essential, with particular attention given to reinforcing their weaker areas.

In this article, we have examined the concept of errors in translation through their various interpretations and
manifestations. We have enriched our discussion with examples of effective strategies that can mitigate the negative
consequences of misunderstandings in translation. Through this exploration, we have provided a comprehensive
overview of what can be expected from a new translator undergoing training under the guidance of an experienced
professor. Our references to cultural traits in translation highlight that this issue is not merely superficial; rather,
it is an ongoing concern that must be continuously monitored to preserve the high quality expected in translations.
Structured feedback serves as a valuable resource in addressing these challenges (Wang, Jiang, 2015).

Overall, the errors we have discussed are particularly insidious for two main reasons. Firstly, these errors can be
linked to the history and culture of a nation, making their meanings clear only within specific contexts. Such deep
meanings may be irretrievable if a language contains expressions for concepts that are absent in the target language.
Secondly, errors can relate to the knowledge and readiness of the translators themselves. This implies that errors
always present an additional challenge, and correcting them relies on a thorough understanding of the foundational
concepts and nuances of a language. Different types of errors exhibit varying degrees of identifiability, thus necessi-
tating discretion in their assessment (Valdés-Ledn, 2022).

The correction techniques we have discussed also have a twofold role in our research. The first one is related
to respect and mutual trust between a teacher and the students. It has become evident, in the past years, that the frontal
lecture, with the teacher at the forefront and the students playing a secondary role, is inadequate today. Students
must explore the topic by tackling it from any viewpoint they want in order to assimilate the new information ac-
cording to their personal preferences. Teachers are encouraged to embrace this approach and utilize methods such
as scaffolding to avoid disrupting the learning process of trainee translators. In summary, teachers should act as guides
while also providing students with the space and time necessary to arrive at their own conclusions. The second role
is tied to error correction techniques and their function: they work best in an environment where there is no direct
confrontation, and where the error is acknowledged, but not judged. Thanks to this, students do not lose motivation,
while still being able to enjoy the assistance and mastery presented by the professor. Experiments such as the one
conducted by Furuhata (2002) theorize that the contextually best error correction methods may be tied to cultural
expectations and habits, further strengthening our supposition related to the need of grasping the principles of a cul-
ture before being able to understand the best translation strategy for its related language.

The complexity of the discussed issues could not be captured without the original and truthful input of the inte-
rested party, represented here by the students themselves. Summative and formative assessments can be used at cri-
tical points throughout the translation course as a way to understand if the proposed methods are effective or not
in a given context (Deng, 2018). Through them, it is possible to examine the ideas and productions of the students
and to allow them to reflect on what can be improved further. This kind of reinforcement can have a positive, lasting
effect on the students. This favors the development of metacognition (Ozturk, 2022), that is, the ability to think
about one’s thinking, which is used to reassess the professional behavior displayed during the academic effort.
By personally and individually reviewing their own reasoning and logic, students can apply changes that can better
streamline and improve their future linguistic endeavors. Teachers are also encouraged to enhance and expand their
knowledge, even though many institutions often lack the resources to support a culture of lifelong learning.
This situation is further exacerbated by the reality that pedagogical theories are adopted at a slower pace than
the actual needs of modern institutions. As a result, professionals may lack the necessary tools and time to engage
in training courses. As Thwe and Kalman (2023) point out, there is a genuine need to establish practical policies
to promote lifelong learning for professionals in both formal and non-formal sectors.

Conclusion

Errors in translation keep being a serious issue for professionals worldwide. They are indissolubly connected with cul-
tures, mindsets and traditions, which makes them impossible to avoid outright. Their impact can be mitigated or neutral-
ized only thanks to a deep awareness of what is required on part of the translator-in-training. The translator, according
to our research, is someone that can recognize different kinds of errors and has the tools to dispose of them in an elegant
fashion and with respect to both the source and the target language. These errors can become apparent if specific train-
ing is imparted, namely one that delves deep into the possibilities offered by correction techniques.

As previously mentioned, our initial task was based on the belief that errors can be categorized into macro-areas
and presented in a clear format. This approach aims to enable professionals and students engaged in the pedagogical
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process to address and resolve these errors promptly. Throughout our discussion, it has become clear that this out-
come is indeed achievable, but it requires students to exercise attentiveness and keen observation, particularly with
respect to the traditions and cultures of both source and target languages. Critical thinking, literacy, and metacogni-
tion must be employed to identify and rectify errors before the translation can be considered satisfactory.

Our second task was founded on the belief that error correction should be systematic, utilizing a range of techniques
that can be broadly applied to prevent the entrenchment of errors. This approach enables students to comprehend their
errors from multiple perspectives, supported by various correction methods. Timeliness is crucial in the correction pro-
cess. We have offered a comprehensive overview of effective strategies that teachers can employ to address students’
errors promptly and reliably. We have also found that this process is feasible only when teachers embrace a perspective
of lifelong learning, which can be challenging due to the slow implementation of pedagogical theories in educational
institutions that often lack resources. Nonetheless, this analysis of error correction is invaluable, as it enables students
to critically evaluate their own work and act independently in the professional world, bolstering their knowledge with
technological advancements.

Student awareness is paramount in shaping strategies and beliefs related to translation, in an effort to be able to pro-
duce a target text of satisfactory quality. This cognizance is only possible through metacognition and a more complete
and complex reflection of what aspects of one’s technique must be strengthened further. It is always possible to improve
one’s strategy, but this realization must come first and foremost by a competent translator-teacher that understands
the needs of their students and tailors the class around their preferences, possibilities and worldviews.

Limitations for this study are represented by the lack of additional data on the topic. While translation is devel-
oping rapidly thanks to the implementation of Al, pedagogical theories seem to yield results in a slower fashion,
with schools, institutions and universities taking a much longer time to physically implement the instruments need-
ed for this kind of learning; in our case, an example of this latter issue can be represented by the lack of formative
courses offered to teachers to improve their knowledge related to error correction. Lifelong learning should be im-
plemented and promoted as soon as possible to guarantee the correct education of professionals that can, subse-
quently, impart the correct error-solving methods to their translation students. Further information must be gath-
ered from real-life environments such as the classroom to observe the reactions and progress of students; luckily,
however, some such initiatives have been undertaken, as we have discussed.

New grounds for further research are represented by the promising results of the aforementioned initiatives. Even
though the means are not yet quite ready to be employed in a global fashion, there seems to be great interest towards
the newest possibilities offered by pedagogy in general and translation theory in particular. In this light, this research
is the latest contribution to a sentiment that is commonly shared in academia: new technologies and theories must
become the norm, so that students in training can dispose of a wider array of possible methods to employ. Through
the present research, more experiments and observations can be extracted from classroom environments in an effort
to refine a translation theory that can account for myriads of situations in our contemporary, multifaceted world.

As we have previously anticipated, the perspective proposed here is rife with challenges that concern both the peda-
gogical world and the professionals’ approach towards translating. Through the understanding of a culture, it is possible
to more reliably convey various meanings across source and target languages; but it seems that the chance of commit-
ting an error is ever present in any given context, especially whenever the pedagogical process for new translators is not
developed in a satisfactory way. Going forward, especially with the implementation of new technologies and approaches
on part of the classroom group as a whole, it will be paramount to establish a constructive discussion geared towards
a complete and adequate cognizance of the requirements needed by future professionals in the field.
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